
 

 

     

 

Introduction and background 

 
The Teaching and Learning International Survey (TALIS) is a worldwide evaluation of the conditions of 
teaching and learning in England and in over 40 other countries. It has been carried out every 5 years since 
2008. It covers issues such as the characteristics of teachers and headteachers in England, workload, job 
satisfaction, resources and the school and classroom climate. In England, the Department for Education 
(DfE) commissioned FFT Education Ltd, the UCL Institute of Education and RAND Europe to be the 
National Centre for TALIS.  This report complements the OECD’s international report by providing a more 
focused comparison of results in England with other countries and by analysing differences within 
England across school and teacher characteristics.  
This was the second time lower-secondary school (key stage 3) teachers in England participated in the 
TALIS study (the first time was in 2013) and it was the first time that primary teachers participated. The 
2018 lower-secondary school survey had response rates of 82 per cent for schools, 82 per cent for 
headteachers and 84 per cent for teachers. This yielded a final sample of 149 lower-secondary schools and 
2,376 teachers. At the primary level, the response rates were 86 per cent for schools, 90 per cent for 
headteachers and 85 per cent for teachers. This yielded a total sample size of 152 primary schools and 
2,009 primary teachers. 

 

Key points 
 
Characteristics of teachers, headteachers and schools 

 

• On average, primary and lower-secondary teachers in 
England had fewer years of experience than in most other 
participating jurisdictions. Lower-secondary teachers in 
England had an average of 13 years’ experience on 
compared to an OECD average of around 17 years. 
Headteachers in England also tended to have fewer years’ 
experience; the average lower-secondary headteacher in 
England had spent 6.3 years working as a head compared 
to an OECD average of 9.7 years. 

• Primary teachers in England were more likely to report 
having been trained in teaching mixed-ability and 
multicultural classes as part of their initial teacher training 
(ITT) than primary teachers in the other participating 
countries. For example, approximately 91 per cent of 
primary teachers in England reported that they received 
training in teaching in mixed-ability settings, compared to 
an OECD average of around 73 per cent. 

• By contrast, primary teachers in England felt less prepared 
in subject-specific content (England = 64%; OECD average 
= 77%) and pedagogy (England = 65%; OECD average = 
74%) than those in other participating countries.  

• For the vast majority (90%) of primary and lower-
secondary teachers in England, the chance to contribute to 
society and to further the development of pupils were key 
reasons why they chose to enter the teaching profession.  

• Eighty per cent of lower-secondary teachers in England 
said that the reliable income provided by teaching was of 
moderate or high importance to their career decision, 
compared to an OECD average of 67 per cent.  

• Fifty-nine per cent of lower-secondary teachers in England 
reported that teaching was their first choice profession. 
This was below the OECD average of 67 per cent and 
significantly below the levels reported in high-performing 
jurisdictions such as South Korea, Japan, Chinese Taipei 
and Shanghai where teaching was the first choice career 
for over 80 per cent.  

• Seventy-two per cent of primary teachers in England said 
that teaching was their first-choice career.  

 
Workload and flexible working  
 

• In 2018, full-time lower-secondary teachers in England 
reported working an average of 49.3 hours per week. This 
was well above the OECD average of around 41 hours per 
week. Full-time primary teachers in England reported 
working 52.1 hours a week, well above the OECD average 
and above every other country except Japan (56 hours). 

• While the amount of time full-time lower-secondary 
teachers spent on teaching was similar to the OECD 
average (around 21.5 hours per week), the amount of time 
spent upon non-teaching tasks was higher in England than 
across the OECD. Full-time primary teachers in England 
reported spending, on average, 24.1 hours per week upon 
teaching and around 31.9 hours upon non-teaching tasks. 

• Fifty-three per cent of primary and 57 per cent of lower-
secondary teachers in England felt that their workload was 
unmanageable. More than half of primary and lower-
secondary teachers in England reported that they spent too 
long upon marking and administrative work. By contrast, 35 
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per cent of primary and 45 per cent of lower-secondary 
teachers felt that they spent too little time upon continuing 
professional development (CPD).  

• In 2018, the average primary headteacher in England 
worked around 57 hours per week, compared to around 62 
hours for the average lower-secondary headteacher. Forty- 
three per cent of lower-secondary headteachers reported 
that their workload was unmanageable.  

• Around two-thirds of all primary and lower-secondary 
teachers in England felt that working part-time reduces 
career opportunities, with around a third indicating that they 
would not feel comfortable requesting part-time or flexible 
working. Despite this, most headteachers reported that 
school management were supportive of flexible working; 
88% of primary and 93% of lower-secondary headteachers 
agreed or strongly agreed that this was the case.  

 
Views of teachers on their pay 
 

• It must be noted that the TALIS 2018 survey was 
conducted before it was announced that the main pay 
range would be uplifted by 3.5 per cent, the upper pay 
range by 2 per cent and the leadership pay range by 1.5 
per cent the following academic year.  

• In total 89 per cent of primary and 87 per cent of lower-
secondary teachers felt that teachers were underpaid 
compared to similarly qualified professionals. The lower 
secondary figure has risen sharply since the last TALIS 
survey when it was 73 per cent. 

• However, lower-secondary teachers in England were more 
likely to report being satisfied with their salary than lower-
secondary teachers in other OECD countries (54% in 
England versus an OECD average of 39%). In terms of 
primary teachers’ satisfaction with their pay, England was 
around the OECD average (49% compared to an average 
of 47%). 

• Around 30 per cent of primary and lower-secondary 
teachers in England felt that the teaching profession was 
valued by society, around 20 per cent felt that it was valued 
by the media and 10 per cent felt that it was valued by 
policymakers. There was a considerable decrease 
between 2013 and 2018 in the percentage of lower-
secondary teachers who felt the teaching profession was 
valued by society (from 35% in 2013 to 29% in 2018).   

• There was a fall in job satisfaction amongst lower- 
secondary teachers in 2018 compared to 2013. In 2018, 52 
per cent of lower-secondary teachers wondered whether it 
would have been better to have chosen a different 
profession, compared to 35 per cent in 2013. In 2018, 13 
per cent expressed regret at choosing to become a 
teacher, compared to just 8 per cent in 2013. 

• Overall, job satisfaction amongst lower-secondary teachers 
in England was low compared to other countries 
participating in TALIS. Around half of lower-secondary 
teachers in England wondered whether they should have 
picked another profession, compared to around one-third 
of lower-secondary teachers across the OECD. However, 
72 per cent of lower-secondary and 79 per cent of primary 
teachers in England agreed that the advantages of being a 
teacher clearly outweighed the disadvantages. 

 
Professional development 
 

• In the year prior to the TALIS survey, 98 per cent of 
primary teachers and 97 per cent of lower-secondary 
teachers reported participating in continuing professional 
development (CPD). 

• TALIS asked teachers about their level of need for 
additional CPD across several areas. Across all areas, 
teachers in England were less likely to report a high need 

for additional CPD than most other participating countries. 
For instance, 3 per cent of lower-secondary teachers in 
England said they had a high need for CPD in classroom 
management skills, compared to the OECD average of 14 
per cent.  

• The areas in which teachers in England reported the 
greatest need for further CPD was in teaching pupils with 
Special Educational Needs (37% reported moderate or 
high need at primary; 37% lower-secondary), English as an 
additional language (30% primary; 29% lower-secondary) 
and assessment practice (23% primary; 29% lower-
secondary).  

• Between 2013 and 2018, there were increases in the 
proportion of lower-secondary teachers who reported a 
moderate or high need for additional training in knowledge 
of the curriculum (14% to 23%); pupil assessment 
practises (22% to 29%) and knowledge and understanding 
of their subject field (12% to 18%).  

• In 2018, lower-secondary teachers in England were more 
concerned about the cost of CPD activities than in 2013. In 
2013, 44 per cent agreed or strongly agreed that expense 
was a barrier to their CPD; the 2018 figure was 56 per 
cent. 

• There 3 areas in which headteachers in England felt they 
had most need for further CPD were: in the use of 
academic research evidence to improve teaching; human 
resource management; and financial management. 

 
The school and classroom environment 
 

• In terms of pupil behaviour, England was in line with other 
OECD countries. The amount of lesson time lost to 
disruption in lower-secondary schools was similar to the 
OECD average (13%). There were no substantial changes 
since 2013. 

• Cyberbullying appeared to be more of a problem in 
England than in other countries. Fourteen per cent of 
headteachers in lower-secondary schools in England said 
that parents or pupils reported hurtful information online 
about pupils at least weekly, compared to the OECD 
average of 2 per cent. The result for unwanted electronic 
contact was similar, with England (27%) well above the 
OECD average (3%). This result should be interpreted with 
some caution; it could reflect headteachers in England 
simply being more focused on the problem than those in 
other countries. There may also be differences in what is 
seen as hurtful information and unwanted electronic 
contact. 

• More headteachers in lower-secondary schools also 
reported bullying to be occurring at least monthly in 2018 
(41%) than was the case in 2013 (26%).  
 

School resources 
 

• If extra funding became available, reducing class sizes by 
recruiting more staff would be a high priority amongst most 
primary (65%) and lower-secondary (73%) teachers in 
England. 

• Sixty-four per cent of primary and 66 per cent of lower-
secondary teachers in England thought that recruiting more 
support staff to reduce teachers’ administration load should 
be a high priority. Investing in ICT and supporting pupils 
from disadvantaged or migrant backgrounds were 
considered less important.   

• England was below the OECD average in terms of the 
percentage of lower-secondary teachers who rated 
increasing teacher pay (53% versus 64%) and offering 
high-quality CPD (46% versus 55%) as high funding 
priorities.  
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