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[music playing] 

But what we're going to do now is I'm going to ask, Shona, Jonathan, and Polly are going to become our new slightly unplanned panel for you. We've got a couple of specific questions that have come up that we will address in terms of how some of these things work. 
But I wanted to bring Jonathan in first. Jonathan is chief executive of the PSHE association. And I want to just ask you, I suppose, to speak for a couple of minutes, if you don't mind, about how this all fits in with the new statutory RSHE curriculum and what actually-- there are things that we know we want to do as schools, but also what is it that schools have to do? How does this all fit in? Are you happy to give us a bit of an insight into that, please? 
Certainly. And thanks so much for having me. Delighted to be here. And it's been fantastic to hear these wonderful examples from Shona and Polly of how schools are innovating and developing new ways both to handle anxiety and broader mental health and emotional well-being for their pupils. And I think it really highlights a thorny old cliche, but the importance of this being about the whole school. And that's not just about policies and training and curriculum but also the spaces that you're developing, the relationships between staff as well. 
So just to talk a little bit about where the curriculum fits into that. So obviously, schools have been teaching PSHE for many years. But as I'm sure attendees will know, a few years ago, government in our schools and provided guidance outlining the things which pupils should know by the end of primary and the end of secondary. 
And within that, there are certainly references to mental well-being and things that young people should be aware of by the end of those stages, which is fantastic, and across the guidance as well. Because I think for us, it's really important not to think about mental health and emotional well-being simply as a discrete topic that should be taught in a set of lessons and that's dealt with. It's obviously something which is supported through teaching throughout... [inaudible]. 
So if you're teaching about physical health, if you're teaching about life online, if you're teaching about any aspect of this subject, which is about preparing children for life, there are going to be aspects which relate to how that supports. There are some specific things which schools need to teach. 
I mean, in general, it is focusing on in primary, really developing that sort of emotional literacy, young people understanding what feelings are, how to talk about their feelings, understanding some of the protective factors that will hold them in good stead throughout their life course. So good communication, healthy coping skills. But in primary, not necessarily talking specifically about mental health difficulties so much as laying those foundations. And you start with basic numeracy. We'd see that as really foundational to what you're doing in the curriculum to support mental health and emotional being throughout children's lives. 
Soon as you get into secondary, I think laid those foundations, you're starting to talk a little bit more about recognising mental health difficulties, including anxiety, promoting, things that you can do to promote emotional health and well-being, and across the whole piece, of course, addressing common attitudes to mental health difficulties, addressing stigma around any sort of mental health difficulties that people may have. 
So yeah, the guidance sets out the baseline, if you like, a set of things that young people should know. I think what it doesn't do is then really clearly articulate how you go about doing that and building a curriculum that will do that. At the association, we provide, obviously, a wealth of tools and resources but some specific lessons teaching about mental health and emotional well-being. 
But I think the key thing for me is not-- it's fantastic that we now have, every child in the country has an entitlement to be taught about issues like anxiety. And that's an incredible thing. But of course, if anxiety at its heart is about thinking of the world as a hostile place, feeling that you can't meet the challenges that the world is throwing at you, then discrete teaching about anxiety itself will only go so far. 
We have to ensure that we're providing a curriculum that prepares young people to navigate all aspects of life, whether that's relationships, whether that's financial issues, whether that's thinking about their careers, and does it in a way that enables them to be agents in their own lives. I think a really foundational thing that we need to do through the curriculum is help them grapple with what is a complex, changing and unstable world, as Zoom has shown us, as my internet connection is telling me I'm unstable at the moment. And so it has to be that comprehensive approach. 
That was really helpful. And actually, that last point about this sort of uncertain world draws me to a question that I wanted to ask you, Jonathan, to build on that, actually. Because something that came up when we were putting together the reading list for this is the notion of eco anxiety, which is something which actually, it's not anxiety in the kind of medical sense that we would talk about. And some people would challenge the terminology that's used there. 
But actually there are pressures that perhaps young people these days are aware of that weren't necessarily as well publicised in the past. And of course, we have the conflict around the world as well at the moment. And it's interesting that you talked also about agency. Because I recently attended a great webinar about eco anxiety and how actually giving children the chance to feel they have agency to make a change to these things, so it's not just a kind of cruel world that they can do nothing about really comes into that. 
And that's interesting to have seen tonight, actually, the school and seen pupils engaging with nature in different ways and how those things all sort of start to come together. So, I mean, are there any particular reflections you have on these kind of particularly, again, this fantastic work that ACAMH have published and worked with Tina Ray, superb speaker, looking at talking to children about conflict and understanding war, but also these things like eco anxiety? And are there particular things that schools can do to support with that? 
Yeah. I mean, I think it's there was a BBC survey six months ago, survey which found that 50 per cent of children and young people in this country felt effectively the world was doomed. And that is both an understandable reflection of scientific realities and the world which we're living in, but it's also not-- it's awful that young people feel that way. And it also isn't reflective of where there is both hope and the potential for agency at an individual level and at other levels. 
So I think it's really important that we stop telling children that they're doomed and tell them some of the things that both are happening and that they can do. I mean, I think as an example of that, we recently worked with the Environment Agency on a set of careers lessons but took the approach of, well, if you are concerned, as the vast majority of young people are, about planetary collapse and climate, that actually think about how you can align your career with those deep held values and beliefs. 
And that actually thinking in those terms is a way of giving agency, both in long-term choices, that goes alongside political activity, individual actions in schools. So I think it's these sorts of approaches that help young people tap into what they really care about and then enable them to think about where they stand in relation to different issues. And that helps to support their autonomy. Because autonomy being about acting in line with the things that you value, the things you deeply believe. 
So for me, part of the role of schools is to give young people in PSHE specifically the space to think about these things that they might be deeply concerned about, but then think about how that relates to different aspects of their lives, whether that is relationships, whether that's careers, or other aspects as well. And I think the work that Shona and Polly are doing in terms of that connection to nature can be part of that as well. 
That's absolutely brilliant. Exactly. Yeah, really powerful to think again broadly about how we can cope with these wider aspects of anxiety. Superb. 
I'm just going to wrap up then, because I'm aware, because we started a little bit late, that we're rapidly approaching 5:00. But there's a couple of questions that have been asked. And Shona and Polly, you have responded to these really helpfully in the chat, but just to address these slightly more. 
The issue of obviously having these wonderful spaces and wonderful activities that pupils can engage with. How do we make sure that actually pupils are choosing those because they need a sanctuary, because they're feeling anxious, rather than actually those being perhaps preferable to the challenges that might be being faced in a maths classroom or elsewhere? And you've both kind of shared some thoughts on this. But I'll come to Shona, you first, and then to you Polly, if that's OK, to just get your views and how you address that in your schools. 
Absolutely. Generally our pupils are OK. We don't have many who would like to be in the sanctuary a little bit longer than they are supposed to be. I think because if you get the sanctuary right, they're in a better place, so they're more likely to want to transition back to where they're going. We have one particular pupil who, when you get into the sanctuary, it's just way too motivating for her so she doesn't want to come back into class. 
So what we've done is we've tried to bring her back to class with motivating activity. She loves shredded paper. So we'll use shredded paper as a way to get her back into class and think about how can we encourage her to have that sanctuary in class. But generally, our pupils are OK, because you're giving them that space and then you're asking them to come back. So they're in a better place to transition back. 
And the staff team knowing them really well as well, so if they're always requesting to go to the sanctuary at 10:00 in the morning, we'd look and we'd say, OK, what's happening at 10:00 that they're not engaged that they want to get out, and just ensure that we're doing that reflective practise throughout school. But we generally find that because it is getting them into a better place then they do transition back quite well. 
It's brilliant. Thank you. Polly. 
Yeah. I mean, as I say, we're a really small school. So the numbers outside of the autism base that we're talking about are about a dozen, I'd guess. And they are very well known by staff. And so the staff began by developing a system based on self-referral from children, on staff referral, from parent referral, for appointments with our mental health staff to kind of assess initially how the area might work for the child and took on the views of the child and the classroom staff and the parents. 
We do have within class a kind of, I'll call it invisible, an invisible self-regulatory chance to change system. And that kind of screens out, I think, some of the potential for that kind of thing. But to be honest, I mean, it's early days for this. And at the moment, it's not an issue, people trying to get out of maths. Although I'm sure the person who asked the question, maths is fantastic in our school so I think it'd probably be the last thing people would try and get out of if they were able to regulate themselves. 
But as I say, at the moment, the children using the area and the way that they are using it is entirely in line with what staff had anticipated from the initial assessments and family discussions. 
That was pretty helpful. And I think that comes to the point, again, about actually, it's about relationships and knowing the pupils. And you're able to, I think, quite-- it's the same as we all have, whether it's pupils wanting to go to the toilet during lessons or go to the school nurse or any of the other things that might be for a whole range of different reasons. And we, as teachers, with our professional judgement are able to make decisions about what's going on there and support pupils where appropriate. So that's really helpful. 
And then I actually am going to ask one more question, because, as I said, we did start slightly late, so hopefully people are happy to stay for one more minute or two. Because there's a great question that's come in the Q&A, which is that part of the focus of this series is also thinking about pedagogical approaches. And we've talked about the importance of hearing pupil voice, of engaging in dialogue, of developing pupil agency. 
And so it would be great to hear, just from all three of you to wrap up, any particular approaches to creating these kind of collaborative dialogues, to creating agency in pupils. What sort of pedagogical approaches might work? So slightly outside of the kind of things that you've presented on, if that's OK. 
Jonathan, I'm going to come to you first, if that's fine. 
[audio out] ...that's kind of good basic principles across the board in PSHE of starting by creating an environment in which you can have these conversations. So setting really clear ground rules, might be sort of openness, but making sure that young people know they're not going to be put on the spot, using distancing techniques so that you're not drawing personal stories and that you're able to explore [inaudible] at a distance. 
Because I think setting that foundation and particularly doing that across all of your PSHE lessons enables those sorts of discussions and enables you to then use activities and exercises that will get the young people to really actively interrogate issues as well. So it's getting those sort of basics right across your curriculum, which then supports relationships and supports the ability to talk about tricky issues and also reduces anxiety. Because the last thing you want is to be teaching a lesson-- [audio out]. 
Perfect. 
I think we just lost Jonathan, but I think we got the point that he's making there, which is absolutely right about how actually what we don't want to do is have kind of collaborative approaches that then increase the anxiety for children and young people who don't feel comfortable there. And setting ground rules and things like that is so important. 
Shona, let's come to you next, if that's all right. 
Yeah, absolutely. I think for us the important thing about the how we're doing it is to make sure we have the basics first, to make sure that we share the vision, to make sure that we have the staff on board with the vision, to make sure that we have our pupils knowing why the sanctuaries are in place. We've done, as an example, from a watch on from the high, and we've done social stories for the pupils, so we know they know why they're going to the sanctuaries, they know what benefits them. So we ensure that we have the base there and we have our, I suppose, stepping stones first to know why we're all doing it and what the benefit is for our pupils. And taking it step by step, rather than going too quickly, making sure we have it embedded properly first is a big part of our approach. 
That makes absolute sense. Thank you, Shona. And Polly, over to you for the final word on this. 
That's better. Yes. I mean, you know, I concur with those points. Certainly consistency and routines. We are well into place-based pedagogy. And for us, it is a matter of the child understanding the role of the place and its potential to help in purposeful learning for them. Because the focus, even in the safe spaces, is still on purposeful learning and validating how learning to manage in those spaces and then transferring those skills to other places is the key focus. 
And so it's clarity of purpose, I think. And in terms of that, a pre briefing and post briefing set around the use of the area is key for children to be able to learn to reflect on what they felt and how positive it could be. 
And then in terms of within the classroom, staff are knitting within their talk to pupils-- oh, I don't know, I'll just grab an example-- say, in history, they would perhaps focus more on a historical challenge and then, how did people feel about this challenge, how did it play out, did the world get better. So those kinds of things within the main classrooms will support that as well. 
That was absolutely fantastic way to end. 
