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[music playing] 

Hello, and good afternoon, everyone. My name is Lisa-Maria Muller. I'm Head of Research at the Chartered College of Teaching. And I'm hosting today's session. 
A very warm welcome to everyone to our third webinar in our pedagogy in practise series in collaboration with ACAMH. Today's webinar will focus on the topic of bullying and loneliness. And as you saw in the slides introducing today's webinar, there are many others to follow. And I will give you the dates and the titles of those right at the end so you can make sure to sign up. 
I'm delighted that I'm joined here today by Dr Verity Jones and Sharon Mangoma our two presenters, and Harriet Gill and Jenny Barksfield, our panellists. We are recording today's session. And a recording together with accompanying resources will be made available on My College, the Chartered College member website, within five working days. 
Before we begin, we kindly ask you to complete the poll that you should be able to see now or in a few minutes so we get a better idea of who's joining us and where you're joining us from today and the phase you are representing. It's always nice to know who's in the virtual room. Wonderful. 
A chat function seems to be enabled now. Great to see so many primary school teachers, secondary school teachers, a sixth form teacher as well, special school teacher, educational psychologist. So a diverse, round and group of people. Brilliant. Thank you so much. 
So you can see what I can see. I'll just share the results with you. You can see the largest group of people who are joining us today are primary school teachers followed by secondary school teachers. That's wonderful. It's great to see you here. 
So those of you who had a chance to watch the Ask the Expert webinar that was linked to in the invitation to tonight's webinar well of course remember that the prevalence of mental health concerns is increasing in most student groups. And the importance of taking a systematic approach to addressing these concerns was highlighted within that webinar Of course, the COVID-19 pandemic also had a substantial negative impact on children's mental health and well being. And some children continue to show elevated mental health symptoms. 
The presentation also explored the prevalence of bullying in schools and how students felt that their teachers dealt with instances of bullying. Results differed according to age groups, but students in years 9 and 10 especially felt most negatively about their school's approach to bullying. And up to 47% of students in these two year groups considered their school to deal badly with instances of bullying. 
This indicates the importance of tackling bullying in schools. And that's why I'm so delighted to be joined by such a fantastic panel of experts today. And now, without further ado, let us move to our first part of this webinar our two presentations by Verity and Sharon. But let me introduce them first. 
Dr Verity Jones is an Associate Professor at the University of the West of England. Her research interests lie in social and environmental justice. And she has worked with national and international organisations on issues including climate anxiety, social impacts of digital citizenship, and the development of more sustainable food systems. Verity currently leads an interdisciplinary team exploring young people's experiences of racism and how this impacts on mental health and well being, which she will be talking about today. 
Sharon Mangoma, a member of the Chartered College, is a teacher in health and social care, one sixth form college, and a mother of two. In today's session, Sharon will discuss how changing the narrative and promoting kindness is the way forward in changing the culture of bullying within schools. So Verity and Sharon will be presenting to start with. And then we'll move on to a little interactive activity to get you all thinking. So over to you, Verity. 
Thanks ever so much. I'll just share my screen. If you'll just hang on with me for a moment. So yes. Thanks, Lisa-Maria. I really appreciate that introduction. As has been said, I'm an Associate Professor of Education from the University of the West of England here in Bristol. 
And tonight, thank you for inviting me to talk about our current and ongoing piece of research that looks at children's experiences of racism and their impact on mental health. This research project was funded by Emerging Minds, which is a mental health charity and comes very much from the point that lots of research about racism has been undertaken. We're aware that racism does take place within the education system. 
But that research is very much being considered with secondary school-aged children and above. And our project very much looks at the experiences of year 6, so 10 and 11-year-olds. Previous to this research was taken from Australia and America, so this is the first UK-based piece of research of its kind. 
Just a little bit about the research before I talk more about bullying and isolation. First of all, I think as we're talking about racism, it's really important to identify our team's position and our positionality. We are a predominantly white team working in predominantly Black and ethnic minority schools within Bristol. So we were very aware of our position. And as advocates towards anti-racism education, we presented ourselves as such. 
We work out a full ethical consent from going from the University. And participants completed a pre and post workshop survey to make sure or to try and identify and ensure that the children weren't having any negative impact from the workshop and then the focus groups that followed after that workshop-- so just to ensure and kind of follow through on that well being thread. The project took the form of a body mapping workshop. And you can see, we were an interdisciplinary team of psychologists, education experts, and socially-engaged artists. 
Lucy Gorell Barnes, who is our in-house artist, created the image in the right-hand corner that is based on a photograph that we took. And the research that we did is based on talking very explicitly about racism with young people and working through a body mapping workshop activity. And we've created a teacher's resource on how to do this and the kind of questions that come up about that. And then following that, we did focus groups with 40 children who'd experienced those workshops. 
So moving on to the theme of tonight, which is bullying and racism. And I'll be drawing on that research in order to inform the conversation as we go along. So I'm sure by the looks that everyone in the room is education, primary, secondary, SEN, or sixth form. We're probably all aware that bullying is a form of repeated, inter-personal either physical or and psychological violence. And we know that it's prevalent in educational experiences. 
We also know that it causes significant harm to victims. And victims can be marginalised by bullies. And the response can often be a feeling of isolation that can lead to loneliness or and psychological distress. So bullying is that social exchange of repeated and persistent victimisation. It comes in different forms, whether it be the physical hitting or taking of the possessions, whether it be the verbal name-calling, the cruelty and the hurt and the threat that comes with that kind of action or the psychological, malicious gossip or blanking people and that social exclusion and isolation. 
And there's that very distinct direct versus indirect type of bullying. Now I want to consider how racism is slightly different from this because racism is a form of victimisation that is about the colour of our skin. Yes, racism can form that physical action. From our 10 and 11-year-olds, we saw that these young people were experiencing physical actions relating to racism. 
They were very familiar with verbal abuse, whether that be name-calling, whether it be verbal cruelty and threat. And we were-- the children talked to us also about the psychological intimidation and associated social exclusion and isolation. That came in many forms. So they may feel that they couldn't access certain areas. They couldn't walk to school in a certain way. They didn't feel comfortable in a certain classroom. So all of these different things but relating to how people were acknowledging or not acknowledging the colour of their skins. 
And there was also young people of 9, 10, and 11 also talked about the conscious and unconscious microaggressions that they experience everyday. Now, when we talk about everyday, the children that we worked with were from highly diverse schools. And the children that we did the focus groups with, out of the 40 children, one child identified as a child. 
The microaggressions the children spoke of were everything from not really-- hearing things in people's voices and not really understanding but knowing that it didn't feel right to perhaps being served at a canteen by a member of staff the burnt pieces of food while their white peers were being served the nice pieces of food. So all sorts of things were going on. So if we go back to bullying, and I'll be going from bullying to racism, bullying to racism on each slide. 
So if we think about bullying, we know that it's the most common form of aggression in schools. And approximately 50% of young people experience some form of bullying during their education, which I always think is-- well, is it shocking or is it that we actually take this for granted? And we'll talk about that in a moment. 
It is most definitely a within the school phenomenon rather than on the way to school. So all of this says although obviously bullying does happen on the way to school, just like racism happens. So the children we worked with talked about how their experiences of racism took place not only between children with white skin versus those with Brown and Black skin, but also interracial racism. 
So we had children from Pakistan having racist incidents with children from, for example, Bangladesh. And there were all sorts of different relationships that were going on. The children in our study also experienced racism from teachers and support staff. And they made sense of racism not only from their experience within the school, but also their experiences outside of school that they were really having to of make sense of. 
For example, the death of George Floyd, or shall I say the murder of George Floyd, Black Lives Matter, Marcus Rashford and missing that fateful goal. All of those kind of things that they're seeing on the television, hearing about on the radio or in the newspaper or their parents or on social media-- they hear about these things. And they're having to make sense of them. 
Quite often, they'll go into school, and nothing will be talked about. And there's a real dissonance between how they're making sense of that and what's important to them as individuals, as young people of Black and ethnic minorities and how that's being made sense of in a majority white school. There's also children having to make sense of things like going to the shops. 
Children within our study talked about how they would go to the shops, and people would-- even with their parents and people would look at them or want to have a distance from them. So again, these microaggressions that the children are having to deal with. Back to bullying for a moment. So we know that bullying impacts on victims. 
It can see a decline in academic performance. Bullying can have self-blame and a decline in self esteem. We can see young people lashing out in response to frustration, which impacts on their relationships with different people. And obviously then there's links to depression and social anxiety. 
Racism's impacts on victims-- and these are the children that we worked with-- they talked about how there had been a decline in academic performance. A number of the children had to change school because of racist incidents. So already at the age of 10 and 11, they had had to move school because their previous schools had not protected them from a racist incident. The children talked about self-blame and a decline in their self esteem. 
They talked about how they needed to change the way they did their hair, change the way they looked, only wear particular clothes, not take particular food into school, smell a certain way. All of these really embodied experiences that perhaps the white majority take for granted our young people in our classrooms were having to negotiate these on a daily basis. They talked about the impacts on their relationships, the uncertainty of a friend's comment. 
A friend making perhaps what that friend thought of as a joke but it made them feel uncomfortable. They weren't quite sure what-- were they joking? They were saying that their skin looked like mud. What did that mean? They weren't quite sure how to take that. So it impacted on their relationships. 
The children did talk about feeling down and feeling low. They didn't use the kind of grown up terms of depression and social anxiety, but they talked about screaming into their pillow at night, having nightmares, not being able to sleep-- so these signs and feelings of isolation. And as I said, they also talked about changing the way that they accessed different places. 
Back to bullying-- so bullying. Research shows that to some extent, bullying has been normalised in society. Because 50% of the population are receiving it and experiencing it, is it a part of growing up? Is it part of character, it's character forming? There's also queries, are we responsive to the psychological non-physical bullying within our teacher population? 
One in four teachers have reported that name-calling and spreading rumours or intimidating by staring were not bullying. Teachers have also repeatedly reported that physical threats or abuse they report those significantly more than the severe verbal and social emotional abuse. And if we now think about our children on our racism project, they're really talking about these distinct differences between the children's experiences and how the teachers are responding to them. 
So some schools immediately talk about racism. They shut the door and say, does that happen in our school? I would argue that in most schools, I have to say. And the schools that we work with are brilliant schools who are doing loads of work on anti-racist education. And yet, still within those that are talking about it, there's so much more work to do. 
The children told us about how teachers tend to be reactive to racist incidents rather than proactive to racist incidents. And the emphasis is very much on the protagonist and not the victim. So it's only acted upon when something happens within the classroom rather than anti-racist education where racism is talked about more often than perhaps the one PSHE or jigsaw session that is done every year. 
A number of the children also commented that the school doing Black History Month really isn't enough. And we're coming into Black History Month now. And it's too tokenistic. The teachers that we worked with, on the other hand, did talk about how they felt that they dealt with the racist incidents. They followed the school protocol, and they did Black History Month. 
They do recognise that more needs to be done, but as always, it's so difficult to fit all of these things in. But when we're talking about the mental health and well being of our young people, we need to consider possible ways forward. So the school risk factors as far as bullying goes-- we know that it happens in large city schools. We know that schools that serve students from lower socioeconomic backgrounds have a higher prevalence. 
We also know that there's a decreased prevalence in schools which proactively intervene in cases of bullying incidents. Our research has been in three schools in inner city Bristol. And we can't comment at this moment whether our primary schools with 9 to 11-year-olds have an increased prevalence in city schools or rural schools or where that is. So this is still an area that we need to investigate. But what we can say is that bullying and racism have very distinct similarities. 
Some children are experiencing racism directly and indirectly. They're experiencing physical, verbal, and psychological racism. And that racism is happening both in school and they're bringing their experiences from outside of school, whether it's happened to them directly or indirectly, into school. And they're trying to make sense of it. Children who are experiencing racism are also experiencing many of the impacts and trying to develop and make sense of their identity. 
So we really need to think about how we address the practise of this, how we think about how to reduce the isolation that our children of Black and ethnic minority heritage experience within our schools, how we can embrace the different cultures and really celebrate all of that but proactively encourage an anti-racist education. We need to think about how we can minimise blind spots, ensure proactivity, and teacher training and resources. 
Very quickly, I'm sorry, Lisa-Maria, I'm now going on. We are, from the research we have developed a children's book called If Racism Vanished for the Day. This is going to be-- and it's with a teacher's guide. It's been written and illustrated by the children in the project. And it's launched on the 4th of November. 
Those are two pages from the book as a sneak preview, no one else has seen it yet. So I'm happy to talk about that, but I'll be quiet now. 
Thank you so much, Verity, for your presentation. To everyone in the audience, please do add your questions to the Q&A box. So we can then post them to our panellists in the second part of the webinar. Thank you so much, Verity. 
A lot to think about there, and a few people have already started to comment in the chat box. And do, of course, feel free to do that as well, to share your thoughts in the chat box and put your questions in the Q&A box. And now, we're turning to Sharon and her presentation. Over to you, Sharon. 
OK. I'll just share my screen. Is it showing? OK. That's better. 
Yes, we can see that. You can just put it-- brilliant. Right. 
I just need to move-- OK. Hi. Yes. So I'm Sharon. I'm a teacher at sixth form centre. But what I'm talking about really is something that is aimed at primary schools or younger children. 
So just to give you a bit of a background about myself. Like I said, I'm a teacher, and I'm a mother of two. Why I've put there that I'm a mother of three is because, really, what I'm sharing is more to do with me as a parent rather than me as a professional. Although I used some of my professional skills to get to Little Kind Acts. 
So before I became a teacher, I worked in health and social care. So I have a good understanding, really, in terms of industry of working with people, especially around wellness and mental health and mental well being. So I have a strong background in that. And then I've been teaching now for about 15 years. 
I've taught post 16 only. So I've only taught 16 and above. My children are 10 and 15 now. But most of where Little Kind Acts came from happened when they were a little bit younger. So my son was about eight and my daughter was-- with my daughter, it started when she was eight as well. So why did I come up with kindness in schools? 
So basically, both my kids experienced bullying in school. And it was different kinds of bullying for both of them. And like Verity was saying, it was little things like microaggressions, comments about hair. Because they're Black, they've got African hair and all that. But still, there was other things that were not directly people being racist, but actually bullying anyway. 
So from my perspective, it was that my children were just being bullied because it's something that is there in schools. As Dr Verity mentioned, 50% of people experience bullying in schools. And actually, if you look at it, that figure is a little bit more because everybody who witnesses bullying also it has an impact on them as well. So it would be interesting to see what the figures are for people who are impacted by bullying only purely from an observer's point of view. 
So I looked into-- after my children had been bullied at school, the schools that both kids were in were brilliant in that they reacted to the situations. They put things in place. They dealt with the young people that were being bullies or that were bullying. But for me, because the incidences were so many and so different, by the time the school does something about it, the effect has happened already. 
So all those things that Dr Verity was explaining where my daughter went from this young girl that loved going to school to refusing to go into school, to feeling a bit isolated because one of the bullies was saying to all the other kids, oh, don't play with her or something like that. So although schools do something, usually, it's too late because the incident has happened. And there's a victim already. 
So I sat there thinking to myself-- I had sleepless nights, I have to say-- thinking, how can schools improve the way they support children so instead of reacting, but to be proactive? And I think every one of us has heard of bullying. Every one of us probably witnessed or knows someone who was bullied in school. 
So it seems to be something that is just there in school. And it's something that for generations and-- and it doesn't matter the background as well. I grew up in Zimbabwe. There was bullying there. I've come to the UK. There is bullying here. 
So it's something that young people do maybe because of learning different things or whatever they see in society. So I thought to myself, well, even if you approach schools and you say, what can we do about bullying? The minute you mention the word bullying, it's like, oh, no. We have zero tolerance to bullying at this school. It rarely happens. And everybody would like to think that. 
So my thoughts were maybe it would be better if we change the narrative. So instead of constantly talking about bullying, constantly saying we are doing anti-bullying activities or whatever, let's talk about what it is that we want our children to learn about, what it is that we want our children to show, to behave. So that's where I thought, what if we taught children kindness in schools? 
Children are taught to be kind because that's the opposite of what they're doing when they are bullying other children. So I looked into different research with regards to bullying and kindness and whether things like that can be explored, basically. And during my research, I came across different research that's been done on kindness in schools. 
And one that really stood with me was a paper done by Dr John-Tyler Binfet, which was about intentional kindness in the classroom. And from their research, it was clear that if a school has got kindness-based programmes, that reduces the effect of bullying. And it helps with mental health in terms of-- from the research, they found that it was one of the key ingredients for better concentration and improved learning. 
And actually, as Dr Verity presented, bullying does the opposite. It affects children's learning. So to me, it became clear that schools have to be proactive and actually just change the narrative. Start talking a lot more about kindness and how children can be kind towards each other and ways that they can then spread that kindness so that it helps or it changes the culture within the school. 
So when I looked into it, like I said, I found out that acts of kindness, no matter how small, create feelings of self-worth and belonging. These are the kind of things that bullying takes away from a child. So teaching and promoting kindness, therefore, restores some of those things that children might lose as a result of kindness. 
And my thoughts were if this was introduced right from when children start school and it becomes part of the learning programme, then it's something that they grow to know. And it becomes part and parcel of their life, basically. So that's what I thought of. 
So I thought, how could this be introduced in schools? How can it be made part of what is delivered in schools? So when I was looking into kindness, I also came about information on gratitude, which is another thing that really helps in terms of mental health and well being. 
So I thought, if there were journals that children could write in and express their gratitude maybe because another child has been kind to them or because they feel safe and loved within the school environments that they are in, then maybe that is something that a school can introduce that is simple and easy. In fact, schools use strategies like that already. 
I know our local schools here in Ipswich, when my children were in primary school, each of them had a reading book that they brought home. So every evening, they had to read. And then the parent would sign that, oh, they've read this bit and ask them about what they've read. And then at school, they would do the same. And there was communication between school and home over their reading. 
So I thought, why not use the same strategy in terms of teaching kindness within schools? So I came up with a journal that I thought can be used by schools. And in the journal, the child can record all the little kind acts that they've done that week and discuss them. If they're doing it at home, they can discuss it with their parent. If they're doing it in school, they can discuss it with their member of the school team. 
And if that continues over a year, it then promotes kindness within that school. It creates that kindness culture because children are being encouraged to be kind towards each other. So it becomes part and parcel of what they do because they will be looking for activities to do. They'll be looking for things to do to be kind towards each other. 
And that's, from my own perception, it would then create a culture of kindness, which as we've seen from the research, kindness builds resilience and confidence. And it builds stronger relationships because children are being kind towards each other. And it encourages good behaviour-- all those things that we want within a school. 
So like I said, the weekly journal will be such that every child has it. They have to think of a small activity or anything that they've done that week that is kind. It could be talking to someone who was sitting by themselves not talking to anyone. It could be consoling a friend who was crying. It could be helping a teacher set up the classroom. Whatever little kind activity they've done that week, they can reflect on it and write about it. 
And then they need to think about the kindness they've received. And that's where the gratitude comes in, when they're thinking about, what are the nice things that other people have done for me this week? And then they write about them as well. And then how do they feel? 
It's an opportunity for the school, for parents at home to sit down with their child and find out how they are feeling or what's going on with them, which is, again, something that is very important to understand children's mental health and well being. And then they can reflect on any praise or feedback that those around them have given them. 
So just to show you an example, this would be the main page. It's got different interactive pages, but that would be the main page within the journal, which they complete weekly. So they can write down, this week, I was kind because I did this, I did that, I did that. They can write down the things that they've done. 
And this week I'm grateful for-- they can write somebody's name and what they did for them or whatever they feel grateful for in that week. And then there's a section for them to indicate how they are feeling at the moment. And then a section for comments that's for either the parent or the teacher or any other peer who wants to write in their journal any comments. 
So it could be any praise that they want to give them or any message from the school to the parents or the parents to the school. And then on the little corner on the bottom right corner, there's a circle where I created stickers that are written, I chose kindness. So they can put a sticker there that week that they've completed. 
We all know how young people love these stickers. So just as a way of encouragement that weekly, they sit down. They reflect on the kindness, and they reflect on the things that they feel grateful for. And then they get a little sticker for completing the activity. 
The other pages that are there, there's different ones. There's colouring pages. There's some pages that give them ideas of how to show kindness because we want to teach them these things. Sometimes, they might say, oh, I really want to do something this week, but I'm not sure what to do. So there are pages where they can look and say, oh, OK. If I share my toys, that means I'm being kind. 
So I can get a sticker. So I can write that this week, I shared my toys with so and so. And then like I said, there is pages for also describing how they feel. So in terms of the journal itself, what makes it unique is that it encourages children within a school to go out and actually seek opportunities to be kind. 
So it's different from when teachers talk about it, have a lesson on kindness and say, oh, you all have to be kind towards each other. Here is something that is actually asking them to go and act on it. And it's a weekly thing. It's a monthly thing. It lasts all year. 
And then if it follows through for all the time that they're in primary education, they have led. They now-- by the time they get to year six, they know all the different ways of being kind. Hopefully, that then reduces the bullying that's going on without actually talking about bullying or in other words, changing the narrative. It's an engaging little book for children. It emphasises on doing something rather than just talking about it. 
And then it creates an opportunity for dialogue between home and school because the children can fill in their books at home. They can fill them in school as well. And then the parents and teachers can talk about what the children have been saying, especially when they've expressed feelings that need addressing. 
And then it can be used as well as a positive behaviour modification for those children that are struggling to do the right thing. It can be something that can be used with them on a one-to-one basis. I've had parents who have seen it and said, oh, I need this for both my kids for the sibling rivalry that happens sometimes within families. So some parents actually think they can just use it with their two children at home. 
And the way I thought about it is you can use it as an assessment measure for Ofsted reporting purposes for those schools that are Ofsteded in the sense that I've created a quick survey that the school can download from the website and give to the children. So at the start of the year, they can see how children feel about their time in school. 
So this goes to questions about whether they feel safe, they feel loved, everybody's kind or not, what their understanding of kindness is. So just a friendly question. It's about 10 questions. Collect that information, and then introduce the weekly journaling for the term, for the year. There's some thank you certificates that can be given as rewards to those children who continue to do their journaling and those who probably go that extra mile in terms of the kindness acts that they do, which can then be presented during assembly, again, just showing everyone that this is something that we appreciate. 
This is something that the school encourages. So if rewards are given at assembly, everybody is like, oh. I know when I was a child, I would have wanted to be one of those children getting a certificate or a reward. So if you do it that way, it encourages children to do that extra mile. 
And then at the end of the year, the school can do another survey and actually measure whether this has improved children's well-being and how they feel about the school and how they feel within school, whether they feel safe, whether they feel loved, whether they feel that their peers are kind and so forth. So in terms of schools using it on a school, that's the way I looked at it just to measure. 
And if it works, then the school can continue with it. If it doesn't, then it's something that they feel they can say, OK, we tried this. This doesn't work for us. And then they can think of something else or start something else. So basically, that's what I came up with as a parent and a teacher as a way of dealing with bullying in schools. 
As for whether that will work or not, at the moment, I have offered a couple of schools because getting the journals printed is a little bit expensive if you're not printing thousands. So I've only managed to get a few printed, which I have given to a couple of schools to try out with a couple of classes so that they can give me feedback as to whether this is something that will work. 
But research has shown that kindness makes a difference in terms of children's well-being and mental health. And if that was something that was taught in schools, I personally think it would make a difference. And that's the end of my presentation. Thank you for listening. 
Thank you so much, Sharon-- some great ideas that can be relatively easily implemented in school, some real, practical suggestions. Thank you so much for that. Now, before we move straight into the panel, a few things. 
First of all, we have prepared a Padlet for all of you to contribute to. And one of my colleagues in the background will be sharing that in the chat. The idea is that you can share some ideas and resources there. Some of you have already started to do that in the chat. 
And thank you so much for those who have done so. I've read some incredible ideas but positive quotes, for example, at the start of a lesson that are then used by pupils to encourage others and some other ideas that have been shared, some links to projects that are going on and some resources. So please do use that Padlet to share your resources. It will continue to be online, so you can add to that and refer back to it further down the line as well. 
So in three weeks or three months you're thinking about this and thinking, what was that great resource or idea that one of my colleagues shared in the chat in that webinar, you'll be able to access it there. And Sarah, thank you very much for sharing that. 
Right before we move to the panel, we have a few clarification questions that I'd just like to put to Verity and Sharon. Verity, one question was whether the prevalence of bullying and racism is higher in more diverse schools or lower? That was just a clarification question there. 
Thank you for that question. I am trying to put my video on. But it's not liking it. So hopefully, you can still hear me. 
We can hear you. 
That's great. So is it more or less prevalent-- 
In more diverse schools. 
--in more diverse schools. Unfortunately, I'm unable to answer that at this moment because we specifically worked in diverse schools for this project. But we are hoping to extend the project in a range of schools both in diverse and not so diverse schools, rural to urban, as well as peruse SEN settings, independent and state schools. So we're hoping to extend it quite extensively. But at the moment, I can only talk about the schools that we worked through, which were very diverse. 
Thank you. And I'm sure there might be an opportunity to get involved in your research project further down the line as well? And we might be able to share a call for participation maybe? 
[interposing voices] 
Once that will become available, you'll be informed about that on our my college website. We have a section there where you'll see different research projects that you can sign up to, either individually as a teacher or as a school. So once that becomes available, we're more than happy to share that there as well so people can continue to interact with this important work. 
And Sharon, we had one question about the paper that you cited and whether you were able to share the title or the name of the author in the chat. But I'm sure it's also something that we can add to the resources that will be made available. So just as a reminder, my colleague Sarah has repeated it in the chat as well, but just to make sure, the recording of this webinar will be made available in about five working days. 
And there will be some accompanying resources there as well as well as the presentations and some links to the papers that were cited. The book that Verity mentioned, we will be able to share that as well. So just keep an eye out. We will be sharing these resources. 
So Sharon, are you able to repeat the author of that very first paper you cited at the beginning of your presentation? 
Yeah. The first paper was "Intentional Acts of Kindness in the Classroom" or "Intentional Kindness in the Classroom." It was by Dr John-Tyler. Maybe I can type in the message or put a link. Basically, the links are in the PowerPoint. So if you share the presentation, the links to the documents are in there. 
But I can add them to the chat just now. 
Brilliant. Thank you so much or maybe even the Padlet so it's there for posterity beyond the webinar as well. And just another very quick question for you, Verity. Could you just repeat the name of the research project again because somebody joined late and didn't catch it. 
Of course, the research project is called Respect. 
Respect. Brilliant. Thank you so much. But as I said, we'll be sharing the links to those. So now, let us move on to the panel. Thank you, again, so much Sharon and Verity for your presentations. Lots of food for thought. Lots of practical suggestions of how to implement these ideas in the classroom. So thank you so much for that. 
And now, let us turn to our panel. And I am joined today by Harriet Gill and Jenny Barksfield. Harriet is Managing Director of Education and Wellbeing for Coram and responsible for Coram life education and Coram Beanstalk's vision for children and young people to develop social and emotional skills for the future. 
And Jenny has worked in PSHE education for over 25 years. She was Head of PSHE and citizenship at a large secondary school for 10 years before joining the association team initially as Training and Development Lead. Thank you so much, Harriet and Jenny, for joining us. The chat is going absolutely crazy. People are absolutely engaged and involved, which is what we like to see. And I think some brilliant questions have been put out there already. 
First of all, I wonder whether either of you, or also Sharon or Verity, have got an insight on whether there is any evidence that racist bullying has increased over recent years? Do we know that? Do we have any statistics about that? 
I don't have any I can draw on for today. 
So again, I'm really sorry my video is not working. My whole screen is black. So unfortunately, I can't really tell whether people are responding. But as far as racism and older children are concerned, yes, there is evidence that shows that there is an increase in racism going on in schools. But we have no evidence for younger children. 
OK. Thank you very much. Now, one of the questions that was discussed in the chat was the question around blanket approaches and whether blanket approaches are the approach to take. What are some advantages or disadvantages of taking blanket approaches to bullying and racism? Do you think, is there some evidence to suggest that it might be better to target specific groups of students who may be more affected either as the ones who are being bullied or who are bullying other students? Or is there evidence for blanket approaches being more effective because it is a question of everyone being made aware of these issues? 
Shall I kick off on that one? 
Yes, please. 
Obviously, working with the PSHE Association, my specialism is in the universal curriculum. I think all the evidence that I've read points to a combined approach. The good old, whole-school approach is what's needed with the curriculum, the universal curriculum for all, the blanket approach, as a central part of that. 
And I think there was a youth endowment fund review of different anti-bullying interventions. And they found that if you could summarise what works, it was this combination of the whole school effect, the school policies, the training the staff have received, the rewards and sanctions policies, the targeted interventions, and the universal education for all. And I think from the perspective of PSHE education, it's about that universal preventative and protective learning for all. 
And then a good pastoral system will come in with the targeted interventions. But I think in the universal element, we would always suggest teaching particularly around managing the moment of the incident rather than teaching as if you're talking to the bully in the room, if that makes sense. And focusing a lot on people witnessing bullying and changing that culture that linked to what Sharon was saying about how we want to shift the culture to one where people witnessing bullying are giving a message through their actions and words that the bullying is not OK and to understand that if they stay silent, that's an active decision, which is acting to reinforce the bullying and give permission for the bullying. 
So we focus a lot around the moment of an incident and how you can shift the culture in a class. And Sharon's work is also very much about this, I think, but how you can make it that the culture is, this is not OK. And if I stand up to this or if I speak out against this, I'm in the majority, not the minority. So there's a lot of work, I think, around that, which is appropriate for everyone, not just people who are being targeted by bullies or people who are doing the bullying. 
Those two groups may well need some individual intervention, but I think there's a lot of work to be done with everyone across the board on that. 
[interposing voices] 
Oh, sorry. 
So sorry. I'd just like to pick up on that with regard to racism, rather than bullying, as the umbrella term. And I think one of the biggest barriers for teachers is the discomfort that as a majority white profession, a lot of white teachers feel really uncomfortable about talking about racism, especially if they have a diverse class. So that positionality is really complex to have to negotiate and consider. 
And the work that we did, we had an advisory group from the local community as well. And the advice that they gave us and actually the children as part of our focus groups gave us as if we're going to go in, we need to talk about race. And that they really believe that there is a need to talk about racism and not just as a result of an occurrence within the school or even outside of school. But we need to be really direct and just say, we are talking about racism. And this is what it's about, and accept your positionality. 
In our workshops that we've developed and through this body mapping technique in the workshop that we use, we've used with our student teachers and in CPD as a way of negotiating those difficulties and becoming more familiar with that discomfort in order for us, as teachers, to then feel more confident in the classroom doing that. 
I was going to make a broader point about taking a step back. And what teachers are already doing a lot to support children's mental health and that relates to bullying and isolation in general and teachers can focus on building children's social interactions in the day by creating a safe environment through routines and class management. And I'll put on the Padlet later that the NIHR, the National Institute for Health and Care Research, has some useful guidance on day-to-day classroom management to reduce anxiety. 
And that can help in bullying scenarios. But also, as Jenny mentioned, the importance of the PSHE education and the whole school approach, I was struck by Sharon's emphasis on positive behaviours and that came up in the chat as well, rather than emphasising bullying. Relationships education in particular in England can help address bullying and loneliness through three key aspects, which is caring friendships, respectful relationships, and online relationships. 
And that's supported by other research carried out by the early intervention Foundation, which shows-- I think there was someone in the chat who made a good point, I was very struck by it-- about how you respond to children who hold grudges and how they feel in the face of experiencing bullying. But the early intervention foundation includes how schools can enhance the social, emotional, and behavioural skills, which in turn, are relevant to an anti-bullying culture. 
So things like understanding and regulating emotions. There's also a list of useful tips. The Anti-bullying Alliance has some brilliant resources on tips for teachers creating that kind of whole school environment and responding to bullying in itself. So that might be helpful. I'll put it onto the Padlet. 
Brilliant. Thank you so much. Yeah, I'm sure those resources will be very helpful. So please do check out the Padlet either now or after the webinar. My colleague Sarah told me that there are already lots of links and resources and discussions there as well. 
Also, if people-- there were a few questions about teachers seeking advice on how to implement some of these changes in the classroom. The Padlet is very much there for that as well. So do have a look at what some colleagues are asking and whether you can maybe help them out and comments on them with some suggestions of things that you have maybe found useful in your classroom. 
Now, we've touched on PSHE. And that's not surprising given that our partners in this webinar are ACAMH. But where do you exactly see the role of PSHE and the role of awareness there is also and how that's all woven together in that curriculum? Jenny, you touched upon that, of course, in your contribution already. But maybe a few more thoughts about how to weave it all together beyond PSHE maybe. 
I think this is a topic that overlaps a lot of different areas. There's obviously learning in mental health. And I think it's really important as a part of this that children and young people learn about the effects on mental health. I mentioned before about teaching about reacting in the moment of an incident. And part of that is about empathy. 
And obviously, PSHE is in part developing empathy. And part of that is understanding their own and other people's feelings. And again, Harriet, was touching on this with the social and emotional learning. And it all kind of interweaves. 
So I think there's some really specific learning around mental health consequences and implications that will support learning about empathy. And learning about one's own feelings and how to recognise the feelings of others is a key piece of learning if you're going to then make a decision around how to react to witnessing or seeing that somebody is the target of bullying or racism. And I think this crosses into a lot of topics. 
So I think it's important that it's not just, oh, we're going to do a couple of lessons on racism, or we're going to do a day on anti-bullying. Because we also know that one-off things, the learning doesn't really last in a one-off experience. So I think it's really important that this is embedded throughout the spiral curriculum from the word go in all of those contexts. 
So when we're teaching about mental health, we can be touching on this when we're teaching about empathy, specifically. We can touch on this when we're teaching about help seeking, sources of support, and so on, and so on. So we're reinforcing the learning every step of the way. 
But that on its own isn't going to make a difference unless it sits within that effective pastoral system and whole school approach. We can't just teach it in PSHE and not model it in the corridor or in the playground or in assembly. So that is at the heart of the wider approach for me. I feel I've waffled on a bit. I'll stop there and somebody else. 
No. Not at all. Not at all. Thank you so much. Does anyone else have any thoughts on interweaving? If not, we've got a lot of other questions as well to get through in, obviously, the limited time that we have. The next one is also really interesting from Al. How can we tackle unconscious microaggressions? If the action is unconscious, doesn't that mean that the perpetrator is unaware of what they're doing? What are your thoughts on that if you'd like to jump in? 
If I can give an example from school that would be really, really helpful, perhaps helpful, I don't know. I mentioned in the talk about the children reporting that the teaching staff had used microaggressions in that they hadn't realised that they were giving the children perhaps not the nicest pieces of food compared to the white children. This was reported. 
We reported that to the senior leadership team who then-- it wasn't an in-house catering. It was an external catering company. It was brought up with them, and then they found out that actually those people hadn't had unconscious and biassed racism training. So there is actual training for our support staff as well as our teaching staff because it then came to be seen that some of the new members of staff also hadn't had that unconscious bias training. So it's being aware of what adults in the school are there, what training is available, and how we can make sure that everybody is aware of these issues. 
I think that really speaks to the whole school approach. That you create a school environment that gives children a strong sense of belonging within it, that whoever they are interacting with, whether it's other children and any member of staff at whatever level that there's an ethos and a culture within the school that's been involved people voice and gets the feedback that Sharon was mentioning. But also just sets the culture and expectations of the school for everybody, whether they're once a year visitors or they're permanent members of staff or in whatever capacity there. 

Thank you. The next question I think maybe is one for Sharon. Most teenagers are well versed in what it means to be kind? It's a common school ethos and is regularly promoted throughout the curriculum. But there are kids who gain a perceived additional respect by being unkind. So if a teacher asks them to actively complete a kind act, which is often done, they won't. And even if for no other reason than they have been asked to by their teacher. 
How do we tackle these children? Not the ones that need a push to be nice, but those that seek out intimidating behaviour. Have you maybe come across students who display such behaviour in your work? Or do you have any questions? Obviously, starting with Sharon, but anyone else who wants to jump in, you're more than welcome. 
I think you'll probably get that, like you say, from older children. And that's why I probably my Little Kind Acts is more targeted towards the younger children because it's something that you're nurturing from a very young age. If a teacher is saying to primary school kids, this is something that you need to complete, it's something that you might need to get parents involved in as well. 
I know my son schools, whenever they are introducing something new, they have a meeting with the parents and say, this is a new strategy that we're introducing in the school. We would really appreciate you coming on board with it. So it's a message-- they're getting the same message at home and at school. 
I don't think the Little Kind Acts journal would work with high school children. I think a different strategy needs to happen for that age group. First of all, most of them now have got technology. They've got phones-- probably an app might be something different. 
That's something that crossed my mind where there could be an app where people record situations where they've witnessed kindness and share that. I know when I've watched videos of people being kind, it just makes you smile. So for older kids, it's slightly different. 
At my sixth form where I work, they've put in so many strategies because it's an older group. So we've got in terms of racism and bullying, we're looking at decolonizing the curriculum. So that's one big thing we're working towards where every subject area is looking at their curriculum and looking at areas where they can celebrate diversity within that curriculum. 
So whatever subject they're teaching, they're looking at what are the contributions from other cultures that come into that subject area and teaching about those because sometimes, curriculum can miss out some of those celebrations that are there of diversity. We've also set up a group of young students who are from diverse cultures who do activities within the school that they feel encourage diversity. 
For example, last year they put on a fashion show and asked everyone within the school to dress in a way that represents them as an individual. So everybody came dressed in so many different things. You can imagine people from different countries came wearing clothes from their country and all that-- so little things like that shows that it's a whole school approach and everybody is celebrating difference and diversity. 
So the Little Kind Acts definitely is more for the younger age group. But for the older age group, I think different strategies have to be employed. 
Can I chip in, Lisa-Maria? I think that the question and Sharon's point touches on an issue with older adolescents where the need for peer approval is very strong. And a lot of work's been done around using positive social norms to shift young people's perception of their peers beliefs and behaviours. 
And I don't have a magic wand for that particular, the incidence of young people looking for credibility amongst their peers other than it can be really useful to do things like anonymous surveys that will actually show that the majority of students in the school don't approve of that unkind behaviour and don't want to be in a school where people behave in that way. And it's gradually trying to shift those young people's perception of what actually their peers want to see from them. 
And if they think the only way to get some street cred is to be nasty to people, if you can shift that perception, that actually the majority of people don't really like people that behave like that and don't want that in their school, it's not about a teacher telling you you've got to be nice to a 14, 15-year-old who's behaving like that, it's not about a teacher saying, you really should try and be a nice person. 
But if you can shift their perception of what their peers think about it, I think that is more powerful than trying to do it through telling them to be different, if you see what I mean. 
Yeah. 
Yeah, can I say, actually, Jenny, on that point that Coram Education's expertise is in primary schools. And at that age and actually in early years and the early years framework and personal social and emotional development speaks to this as well, that actually, bullying isn't a norm in schools. This came up in the chat as well. That although it's very distressing for those who are subject to bullying behaviours, it isn't normal. 
And so when teaching, we need to take care not to reinforce misperceptions of the norms because the research shows that if you do reinforce anxiety and perceptions, it can increase the behaviours that teachers are trying to prevent or reduce. So most children are not bullied. And they're not bullies. 
And as you said, Jenny, they don't look positively on witnessing that either. So that should be emphasised in our teaching without sounding dismissive or being dismissive in relation to bullying behaviours. But those social norms are very important. 
Thank you so much. Such an important point there about representing the data and the prevalence of bullying accurately and how to rewrite, maybe, that perception of the coolness of bullying in schools. I must apologise in advance to so many people who've added questions to the Q&A and whom we won't be able to answer. 
However, there are questions, such as one request about a resource relating to the correct language to use and that it can sometimes be difficult to navigate the terminology surrounding ethnic minority groups. And that's also an area that is quickly changing. So I'm not sure if anyone has got any quickfire ideas right now, any the resources they could name so one could familiarise oneself about the current status quo with the best terminology to use. 
But it's maybe also something that people could answer on the Padlet if the person wants to add that question to the Padlet because I'm sure there are many resources that allow you to explore that topic. Not sure if any of you on the panel have got an idea of where to start to familiarise oneself with that language? Yes, Verity? 
From our experience, we found it better to ask the children. How do you identify? How would you like to be identified? So that is a good starting point. At the university, we don't use the acronym BAME because it lumps a heterogeneous group of people and cultures into a homogeneous phrase. And so that's why we refer to Black and ethnic minority heritage. 
But as you say, it's changing all of the time. It is difficult to negotiate. But, yeah, that's my little tuppence worth. 
Thank you. And we've got a follow on question from Jenny's suggestion about changing the narrative and changing perceptions. Can you suggest any particular methods that you've seen work when used to shift the perception in secondary schools, any approaches? 
I suppose the simplest is starting with an anonymous questionnaire that students fill in asking them. But obviously, doing it in such a way that they really can't see each other's answers. Otherwise, they're influenced by that. But that will give you some data on their own views and opinions and behaviours. And then using that in an activity. 
This is done more often probably with things like smoking, drug use, alcohol consumption to shift their perception of how many of their peers are smoking, drinking, taking drugs. But it can work in other contexts as well. And then putting it back to the students about, what are perceptions in our school about bullying, about bullying behaviours? And then presenting them back to them and saying, actually, the vast majority of you in this year group feel like this. 
And you can use scenarios to explore. It's very important that this is safely distanced from the individuals at the point at which you're talking about it in class, that it's not about their individual-- they're not being put on the spot to reveal personal experiences or personal feelings in front of their peers. But maybe using case studies and scenarios, fictional scenarios, to work with about what might the other students who witnessed this incident have been thinking and feeling. 
And actually, if we take the data from your year group, we can see that the majority of them were probably thinking of feeling, I don't like this. I don't want this to be happening. I don't want to be in a school where this happens. And so it's combining things like that. 
I don't have off the top of my head a particular lesson to signpost you to. But I'll think about best examples. But plenty on the PSHE Association website to explore, but I can't think of one particular one off the top of my head at the moment. 
Thank you so much, Jenny. Thank you so much, everyone, for contributing to today's webinar. Before you all log off, please complete our evaluation survey. It's really important that we get everyone's feedback because it really helps us to shape these webinars. 
All of your suggestions are taken into consideration in terms of the format, in terms of the content. So please take the time to complete that. We will also send it out in our post-event email where we will share, as I said, a link to the recording and all the resources and the link to the Padlet. And I really strongly encourage everyone to engage with the Padlet. 
Come back to it. Engage with your colleagues. There is so much, so many great ideas that were shared just today in this brief hour in the chat. So I'm sure if you keep the conversation going on the Padlet, everyone will benefit. 
Thank you so much Sharon, Harriet, Verity, and Jenny for contributing to today's webinar, for your great suggestions, and insight into the research on this topic, as well as practical suggestions of how to include that in our everyday practise in schools. Don't forget that we've got other webinars in this series coming up. Again, you will be sent more information about this in the post-event email. 
But we've got a webinar on trauma coming up on Wednesday the 5th of October, one on eating disorder on Tuesday the 15th of November, and then one on self harm on Tuesday the 6th of December. But as I said, all of this information will also be part of the post-event email. Thank you very much, everyone, for joining us. Thank you for your presentation and your panel contributions, and have a lovely afternoon. Thank you. Goodbye. 
