Trauma - Pedagogy in practice (5 October 2022)
[music playing] 

Good afternoon, everyone. It's absolutely fabulous to have you here with us. Really delighted to start this evening's webinar, and really looking forward to everything that we will learn over the next hour and a half or so. Many of you have already been doing so in the chat-- saying hello. Letting us know who you are. Giving us a little bit of information about where you're from. Please do carry on with doing that as we start off the event, but also my colleague is just going to share and pop up in a moment. Hopefully, you'll see it a poll which will allow us to find out a little bit about your setting. Hopefully, you can see that in front of you now. Do please just select your answer to that poll. Thank you. 
It's lovely to see how many different places we have people joining from-- everywhere from Indonesia to Manchester to Scotland, and people in all sorts of different roles as well in all sorts of different schools, including hospital schools as well as primary and secondary schools, people working in higher education as well, which is fantastic to see because we know this is such an important topic that has relevance to everyone working in education. 
I can see most of you now have completed the poll, which is brilliant. Do feel free to just continue answering that. We'll leave that up for a minute or so, more whilst we wait for everyone to join us. The format that today will take is we will have a presentation, and then we'll move on to a panel discussion, where you'll be able to contribute your own questions. You will see there is a Q&A feature that I'm sure many of you are familiar with in Zoom, which will allow you to post your questions. That will mean that I can then draw on those and ask the panel that we have later on those questions. So any questions you have at any point, whether it's during the presentation, whether it's during the discussion, whether it's things that you've been thinking about before this evening, you can pop those in the Q&A, and I'll try and pick as many of those as possible up later on the discussion. 
One question that I can see coming through from a few people is around whether this will be recorded. It absolutely will, and we will make the recording available on our website within about five days so you can have access to that. So you don't need to take loads of notes, and you can also share that, of course, with colleagues who might be interested. We're always really keen to make sure that these are available as widely as possible. Great to see more and more people joining us. 
If you haven't yet had a chance to answer the poll, you've got about 20 seconds before I share the results. Just to give you all a bit of a sense of the different schools that people are joining us from-- OK, I'm sharing the results now. You'll see those briefly. We've got people. Lots of primary school teachers here. Also lots of secondary school teachers, but various school leaders too and people working in preschool settings, people working in higher education, in colleges, and in other mental health roles across the education sector. Great. Someone joining from Malta as well. We've gone very international tonight, which is fabulous. Great. 
So I'm now going to move on to sharing a little bit more about this evening and actually moving us as rapidly as possible into the important part, which is hearing from the fantastic speakers that we have tonight. My name is Cat Scutt. I'm director of Education and Research at the Chartered College of Teaching. Many of you will already know us and have joined our event through your knowledge of us, but some of you may be less familiar with us. We are the professional body for teachers and teaching professionals. If you're not already a member, do please have a look and find out a little bit more about what we do. 
But this incredibly important series, this incredibly important webinar on trauma is part of a much wider series that we're working on with ACAMH-- the Association for Child and Adolescent Mental Health. Some of you, again, will be very familiar with them already and their fantastic work supporting schools. They have run us a whole series of events of Ask the Expert series, including webinars, looking at topics like trauma, and we're now working with them to offer webinars which really focus on how we address what we know about supporting pupils in different ways in practise, in the classroom, and that's the focus of tonight. That's the focus of this webinar and of the whole webinar series. 
You'll have seen already in the chat we've got various links and dates for our other events being shared. Please do keep an eye on all of those. Those are all free and available for you to join, which is absolutely fabulous. So the other thing that we are going to be doing is we will be asking you to share your experiences and your ideas on a Padlet. Again, I think many of you are very familiar with Padlets after the joys of lockdown teaching. Paddler is essentially a digital pin board-- a digital post-it notes, where you can share your ideas. 
And for each of these webinars, we've been creating a Padlet that you can all contribute to. My colleague has just shared the link and will be sharing the link in the chat so that we can all access that and share our experiences and our thoughts. So please do use that if you hear something in the presentation and think, oh, we've done something interesting, this session really is all about hearing from you as much as it is hearing from our experts, who are speaking tonight. 
So without further ado, I'm going to hand us over to Amy Sayer, who is giving our first presentation of the evening. Amy is a fellow of the Chartered College of Teaching and is also the author of the book Supporting Staff Mental Health in your School. She's written content and articles for various education journals and magazines, including the Charter College of Teaching's impact. And having worked previously as a mental health lead in schools, Amy is now a freelance mental health trainer. Amy, I'm going to hand over to you. Thank you so much. 
OK. Thank you for that welcome. So it's really nice to see so many of you that are interested in this topic at the webinar this evening. So as I'm currently being introduced, if you'd like to connect with me on Twitter, my handle is @AmySayerAS. Obviously, anything after the event you might want to talk through, that could be a way to contact me. So this afternoon, I'm going to be delivering about how we can develop a whole school approach to trauma. And initially talking through what trauma is and how we might recognise that children that we are working with or young adults that we're working with have been exposed to some sort of traumatic event. 
So why is it important that we're talking about trauma and education at this moment? And I think it's really important to be aware of how much the COVID pandemic has had an impact on the children that we're teaching in our schools. We know that there have been a greater number of domestic violence incidents and other sorts of potentially traumatic events that children were exposed to during those lockdown periods, where they didn't have any extra support from their friends, family, and teachers that would have noticed what was going on for them. 
They might have been around the death of family members, and they might have been around poverty that was caused by pandemic related redundancies. So I suppose alongside looking at children's mental health and trauma, it's important to be aware that actually there might be some school staff that are struggling with the effects of trauma because a lot of families needed really intensive support during those periods and emotional support in a way that schools hadn't been used to being providers for. 
So I think alongside what we're going to be talking about in terms of students today and children, it's important to be aware that staff themselves might be struggling with secondary trauma based around what they've had to hear and see during the pandemic experience. So I just wanted to start off being really explicit about what trauma actually is, and I've used the Mind website as a reference, which has really useful resources around trauma on it if you would like to have a look at those. But trauma broadly is about this feeling of being under threat and being frightened, but also slightly different elements of feelings in terms of feeling quite invalidated in who you are, feeling quite unsupported, feeling trapped and ashamed of who you are and also quite powerless. 
So if you think about the experience of the pandemic and those lockdown periods, I think it's fair to say that most of us would have felt most of those things because lots of things were going on that we didn't have any control over. It was new. It was scary, and we weren't quite sure how it was going to pan out in the future. So it's just important to be aware of the broad spectrum of events that could be traumatic for children because I think instantly, we would think about something perhaps around violence, but actually there are longer term things that could all add up to traumatic effects on a child's body. 
So I'm going to talk you through a bit later on some resources to use, but one of the best books on trauma I've read is a book called The body Keeps the Score. And there was this quote from it that I thought actually that really encompasses everything I'm going to be talking about this afternoon, and the quote says, "Long after a traumatic event is over, it may be reactivated at the slightest hint of danger and mobilise disturbed brain circuits and secrete massive amounts of stress hormones." So it's about being aware of a traumatic event could have happened for a child many years ago, but actually, if they have that feeling of being powerless or trapped or invalidated in something that's happening now, that can reactivate all of those chemicals and hormones in our body telling them that this isn't safe. 
And that obviously can be really, really scary for children and also quite scary for adults to be around if they're not informed about what's going on because it can feel kind of quite out of character for a child. So what I wanted to go through this afternoon is how can we spot some trauma-based signs in the children and young adults that we're working with. Because first of all, there are some physical things that go on in their bodies, which could be an indicator that they've been exposed to trauma. So it might be that they're regularly presenting with physical ailments-- things like tummy pains, feeling sick, headaches that they can't sleep. And in some cases, it might be as extreme as having chest pains or a racing heart, so the sorts of things that you would see going on in a panic attack, essentially. 
So they're all potentially caused by the child's really sensitive stress response, which has been reactivated in the present moment due to something that has caused an emotional or a physical flashback to their past trauma. So it could be something really simple like a smell of aftershave that a teacher is using that had been something that someone that had treated them really badly in the past had also used. It could be a particular noise or a phrase, or it could be an experience that you're asking a child to do as part of their learning process but has been connected to a past trauma for them. 
And I think it's important to consider that potentially in some of your classes, perhaps a group of children might have had the same trauma that they've experienced, but that doesn't mean that their triggers will be the same. So it could be for one child a certain noise that will bring back those horrible feelings of discomfort and needing to fight or flight within their body. It could be a smell. It could be something they've seen. So I think it's important that even if you know a group of children that you are teaching or work with have been through a similar trauma is not to expect the same biological response from all of them because it could be very, very different. 
So we've had to think about the kind of physical signs that could indicate trauma. A child has been experiencing trauma or been around trauma, but actually what kind of behavioural traits could we notice within the classroom? Because I think it's really important to be aware of these in the background. So that if a child is displaying an unusual behaviour for them, we then might be thinking, what's actually going on for that child? So there's quite a broad range of behaviours, and obviously, it depends on the age of the child to an extent as to how they'll display them. But I think, obviously, we've got a large range of educational settings that are present here this afternoon, and I think within this group of different ideas I'm going to be teaching you, you'll be able to work out which will be relevant for your age group that you're working with. 
So first of all, they might become quite withdrawn in the classroom and believe there's something wrong with them. Like they don't want other children to work with them. They don't want to be spoken to by you because they feel just so ashamed of who they are. And they might find it quite overwhelming to work in groups with new students, and particularly if there's no any guidance about the roles they fulfil within it. Because obviously that's a lot of uncertainty to manage, and it could be children that have bullied them in the past. For whatever reason they don't feel safe with, and that can feel quite overwhelming. 
They might find it quite hard to communicate with new adults are working in their lives, such as teaching assistants or supply teachers. And lots of children that I've worked with had to have support put in place when they've had a supply teacher covering a lesson because it just feels like an unsafe environment for them due to the unfamiliarity of what's going on-- the supplied teacher might not have the seating plan that's the same. They might have different rules and expectations in terms of the noise volume in the lesson, and that can all just feel a bit too much. 
And they also might find it hard to cope during the non-teaching part of the day-- that generally more unstructured, so before school. Trying to navigate where they're going to hang out before they then go into their classroom or who they're going to be with. Break times and lunchtimes can also be quite tricky, so you might notice that these children really struggle during these parts of the day and might need a bit of extra support from their safe adults within the school or other context. 
So they might also struggle with sudden changes in seating plans or teachers or resources. So I think if, for example, children that I've worked with I know have really struggled with traumatic things, if I know that I'm going to change the seating plan, I'll probably have a little word with them in advance informally and just say, look, when are you going to come into my lesson next week, I'd like you to sit here with this person, and things are going to be different for this reason. So they've had a chance to go, right, that's going to be a change. I'm going to be able to cope with that-- have enough time for my body to cope with how I'm going to process that. 
They also might not be able to concentrate for long periods of time on tasks because their body might be in a state of hypervigilance, where they're not feeling safe. Something has created a trauma response in them. Perhaps at break time, or in the lesson before, or even before they've come to school. So they've got all that adrenaline running through their system, and actually, to concentrate on one task can feel really tricky when all of your senses are amplified and everything around you is feeling a bit more intense. 
And they might withdraw in lessons-- so they might usually be someone that's really happy to put their hands up and share different ideas. That changes. They might also not be able to read out loud and ask questions in front of others. And so obviously, we want to make sure that we're enabling learning for all children, but doing random name generators where people are suddenly put on the spot could be really tricky for a child that's experienced trauma because they might need a little bit of extra time to get to the answer, but that added pressure might just feel too much for them. 
And then finally, they might struggle with sensory hypersensitivity. So the classroom environments-- obviously at secondary school it's kind of even worse because there are potentially five or six different classrooms per day for children to navigate. But obviously, at primary level, if they're with you all day in one room, that could present as the child suddenly noticing perhaps a sound that's in the background. So if you're using speakers and technology, it might be there's a little buzzing in the background, and they're saying to you, Miss, what's that noise in the background? And you might not be aware of it, but for them because their senses are so heightened, it's like it will just dominate how they can then see the rest of their kind of lesson. 
It could be a smell or a change in lighting in the way that other students wouldn't really notice it. So if you're doing something like changing the lighting in your classroom, it's just something to consider because they might be-- it might appear that they're just picking at things that are a bit random, but actually it's because those things are just too much for their sensory experience, and it's just too overloading to manage. 
OK. So what can we do in terms of giving children an emotional regulation toolkit? So I think when we're talking about-- if a child has been triggered in a classroom setting because of a trauma trigger-- so things that we've looked at. Could have been a smell-- something a teacher has said. What can we do to give them this emotional regulation toolkit for them to use in a way that is something they can choose from? 
So what's really important is giving the child a choice, so that they can self-select which is going to be the most soothing and regulating for them. Because they're all going to have come up with different ways to cope in tricky situations, some of them might be, instinctive or they might just happen to be doing some colouring and something awful had happened, and then that helped them to feel calmer and regulating. And it's about giving them that choice. And so I'm going to talk to you in a moment about how we can teach them about the choice, but it's just things to be aware of. 
So it could be that some children would like to use a fidget toy and actually use something physical in their hands to refocus them and help their body to calm down. It might be moving-- so walking to the end of the corridor and back is one that a few of my students have had to need to do when things have been tricky just to regulate and then come back in when they feel that they can. It could be that they physically need to go and talk to a trusted adult or a friend about their feelings, and it could be noticing or counting different things-- how many corners they can see in a room-- and using those senses and refocusing them, instead of them feeling so overwhelming. 
It could be doing an organising or sorting task could be quite useful. So having the option for a child to sort out the coloured pencils in your classroom might be the thing that would enable them to refocus and calm the system down enough. And then may be listening to familiar or reassuring music that has helped them in the past, and I guess, controversially, they're playing a game on their phone. 
Now, obviously, different schools have different rules about phones, and it needs to be at your discretion, but there have definitely been some students that I've worked with in the past that have needed a safe space to go. And for them, playing a really simple game on their phone, something like Snake or something really repetitive and safe, that really helped them to regulate. And then obviously, they could put the phone away, and then they could be trusted to come back to lesson. So it's how it works within your systems, but it can work for some children because obviously their phone will be with them all of the time, and so it's there as a regulating tool if they need it. 
And then finally, considering how breathing techniques can be used, and I just wanted to issue a note of caution for these because I think breathing techniques can be used really well for children to regulate because we know that using belly breathing and things like that creates less stress hormones in our body and helps us to regulate. However, if children have been experiencing a traumatic event, which has meant that being in their body feels a bit scary, then actually asking them to focus on their breathing or something that's internal to their body could feel really, really tricky. 
So with all of these, it's about teaching children a range of things that they can use as part of their toolkit, and also making sure that staff know about what these are all about. And I'm just going to talk in a moment about how you can implement them in the best way within schools. So from that knowledge about trauma and how it can show itself within children, how can we create a trauma-informed whole school approach? So there are four aspects I'm going to talk you through this afternoon. 
The first one is having a whole school mental health approach for everyone in your whole school community. So first of all, staff need to feel supported with their own mental health, and there needs to be a policy that is used consistently for this. Because as I said at the beginning, staff are having to do lots and lots of pastoral support for children in a way that they perhaps might not have had the training for. They might not be aware of how to manage their own mental health because there hasn't been this extent of input they've had to cope with before. 
And so you need to make sure that staff mental health is something that's spoken about, and that there is a policy where staff know where to go if they're struggling. Students need to know that there is an explicit pastoral system within your school and know how to access this. So have you had an assembly about if you're feeling like this, where do you go? And if you are worried about a friend, where do you go? And it just needs to be common knowledge that all teachers have this information. The systems are there, and it's really clear about where children go, so they're not ever worrying and thinking, oh, my friend's been really not talking to me and feeling really sad for a long time. What do I do about that? There needs to be that system in place. 
But also if it's a genuinely whole school approach, there needs to be a parental understanding about how they can get support from in school but also how they can get support from external services as well. So it needs to be a whole school approach if we're going to do this properly, basically, because you can't just have one team of people responsible for it. So the second thing that's important is that all staff have received training. Now, obviously, the training needs to be for all staff support staff people that work in the canteen. 
Anyone that is around children because it's quite possible that if a child has been struggling with their mental health, they will need to have a trusted and safe adult, and that trusted and safe adult could be someone that works in the library. It could be someone that works in the canteen. It could be one of the caretakers that they've helped to put the chairs out within assembly. So it needs to be everyone that receives this training but also governors as well. Because if they're overseeing how your school is approaching mental health and trauma, they need to receive the training to know what is going on. 
So the training that schools receive needs to include a similar model from what we've been looking at this afternoon. So how do staff recognise the signs and behaviours of students who may be struggling due to trauma? How do they actually have a conversation with children about their mental health using active listening techniques and empathy? What referral systems are in place in school if they're suspecting a child is struggling with the impact of trauma? And then showing staff the range of coping strategies that students can use because I think staff might instinctively offer one particular strategy if a child is having a bit of a meltdown and it's all a bit too much for them. 
But actually giving staff that knowledge about these are the things that would be really helpful to soothe their body, to calm their sentences and make everything kind of feel less scary for them-- that could be really, really powerful. So the third aspect is about creating a psychologically safe environment for staff and students because if a child has been exposed to trauma, their bodies potentially will not feel safe a lot of the time. And so how do we create that psychological safety for them when they're in school? 
So things like having a really clear and consistently used behaviour policy which is used in every classroom will give that sense of safety because they have the boundaries. They know how the teachers will be able to keep them safe. Consistent seating plans, which take into account the child's needs. So it could be children that are really struggling because things are feeling really tricky because of trauma that's happened might feel they need to be by the door, so that they can exit the lesson if things are feeling tricky. It might be they want to be sat at the back of the class so they don't feel that other students are kind of looking at them and they can have a kind of quiet space. 
So ask the child what works best for them, and put that into your seating plan that's used consistently. And each child will need to have a safe and trusted adult they can go to when needed. And I guess alongside that, they need opportunities to feel successful. Children that are feeling ashamed of things and not very good about themselves because of how scary things are for them sometimes need opportunities for them to feel successful in a way that works for them. Pastoral areas of the school are known safe places for children that they can go and regulate when needed. And then finally, a range of extracurricular clubs for students to build a safe peer relationships and reduce those horrible feelings of isolation. 
If you've had trauma going on, your body feels a bit scary a lot of the time, and you feel like there's something kind of wrong with you. It's going to be really hard then to want to join things and make connections in relationships with other children potentially. So all of that-- a really good range of clubs. Say, for example, my last school had a Warhammer club or a chess club, and there's lots of different things that children will enjoy that aren't necessarily as full-on and intense as sports clubs and other things like that. So think about what your school is offering in terms of extracurricular activities for children. 
And then finally, it's about how you can make sure that children have this emotional toolkit. How can we embed it within our system? So all children need to be taught a range of coping strategies as part of their PSHE curriculum so that they know, actually, if I'm feeling really scared about something or these feelings is just too much for me, these are the things that I can do to regulate. Their needs to be in school information about the children who have experienced trauma on a secure centralised system. 
So in my last school, it was on Sims, or it could be on class charts-- whatever your school is using as an information storage facility because then it won't be a shock. If a teacher is picking up a new class for the first time, or it's a supply teacher, they've got an overview of that class. They know the sorts of things that child might need to do if things are feeling tricky. And the other thing that could happen is that students have a check in pass, which is basically an exit pass to leave lessons if they need to have time with their safe adult. 
And obviously, it needs to be when it's appropriately used. The tricky bit is that it's not challenged by teachers. I think-- I've seen some really tricky situations happening in schools, where a teacher has basically refused to allow that child to have a check in with another adult. And the whole point is if a child is struggling and feeling trapped because of something traumatic that's happened to them, then saying they can't leave, even though they've got that pass that tells them they can, can just be really, really damaging for them. 
And then finally, an understanding that being outside a classroom to regulate is not a punishment but a choice that is available to them when they need it. So I just wanted to go through an example of a resource that could be quite useful. So I've seen school use a little credit-card sized thing that the child can carry, and it has the following prompts on it. So first of all, when I'm feeling-- so it might be-- for some children it's they're angry, or scared, or alone, or frustrated-- whichever feeling they are finding particularly tricky. I will need to choose on the following to-help things. 
So that could be things that they've tried themselves that work. So they've got them on that card. So if they're in a moment of crisis and their body is sending off all this adrenaline, they've got this card here, and they can go, all right, OK. These are the things that have worked for me in the past. I think today I might do some colouring outside, or I might need to go and talk to my trusted adult. So it's about them having empowerment and control over working out how to support themselves. 
And then there's the caveat of if this isn't working today, I can go to the particular location that is available to them and to speak to their safe adult or adults. I mean, ideally, they could have two because we all know life happens and someone might be poorly, and just having that reassurance of it being on a card helps them to feel safe that they've got a plan if things are tricky. That's what I'm going to do. 
But there has to be an understanding from staff about how they can be used. Because as I said, there are lots of tricky situations, where if staff say no to a child that has this kind of-- that needs to use these strategies to regulate, it can actually be quite damaging for the child. So I just wanted to finish off by signposting you to a few other resources and things to have a look at to further your knowledge. 
One of the best books I've read on trauma is called What Happened to You? Which is by Oprah Winfrey and Dr. Bruce Perry. And it's really accessible in terms of it being a dialogue between the two of them talking about case studies and children that they've worked with in terms of how we change the narrative around trauma from being potentially what's wrong with you? Why are you behaving like that? To actually what happened to you, and getting children and other adults to be aware of the impact of trauma, and that it's something that with the right support can be minimised within a child's body over time. 
So the second book I mentioned earlier was called The Body Keeps a Score, and again that's about how trauma originates and affects the body in the long-term, which is quite useful to understand children. There's a school-based book, which is called creating trauma informed strength-based classrooms, which is also really useful and I've used for some of my work. And then there is a blog that I've written on trauma on the ACAMH website, and I offer whole school training workshops on trauma. So you've got my Twitter handle, which is AmySayreAS, and the presentation will be available on the Charter College website after today's session. So I hope that's been helpful. Thank you. 
I think that's an incredibly helpful and incredibly comprehensive overview and lots of really practical strategies that people can think about, and I'm seeing lots of great questions coming through that I'm looking forward to us tackling in the discussion, as I think some of them are very challenging questions as well, so looking forward to that. One thing in particular that Hannah has mentioned is asking the question of examples of schools-- examples from other schools of how staff can refer children for pastoral support. I mentioned, we really want to hear from other people about things that are working in their schools, so I'm just going to ask my colleague Sarah to just share the link again to the Padlet. 
And what I'd love you to do is just all have a minute all of you attending. If you've got anything that you've seen or read or done that you can share that you think this was helpful for us-- so whether it's a particular practise that you use in school, whether it's something else that you've read or a resource that you've visited. I would love that to be shared on the Padlet, so if we could just have that Padlet shared. Thank you. It's just popped up in the chat now. You can see that Padlet, so please do all take a minute to get that Padlet open and share because we can learn so much from everyone else's experiences. 
So whilst we're just having a few of you, hopefully, sharing your thoughts on the Padlet, I'm going to now bring in our wider group. So Amy is giving us a huge amount to think about and lots of questions to reflect on as well, and we're now going to move on to a bit of a discussion, where I've got a few questions. We've got a few questions in the chat. Building on that, and thinking about these issues more widely. And for that discussion, we're going to be joined by Beth Khan, who is teacher of English at Invictus Education Trust, Jane Edwards, who is deputy head teacher and inclusion manager at Chatterley Corbett endowed primary school. Jane Forshaw, who's head of Education at Coram Life Education, and Jonathan Bagley, who's the CEO of the PSHE association. 
So if I could ask you all to pop your videos on now, and I think Amy, you're going to stay with us as well, which is great because we've got lots to ask. So we've got a fantastic group of people with really diverse experiences and ideas here. I wanted to, if that's OK, dive straight in with what seems to be the most challenging issue that's coming out in different ways across different questions, which is how we can address the challenge of some children do need these things, but how do we check that they really do need them and it's not a distraction or a technique to avoid work? 
How do we know who needs these things? How do we tackle these things, as someone who said it, if, for example, you mentioned-- you referenced this Amy. If in their schools maybe mobiles aren't allowed. Fidget toys aren't allowed. How can we get that balance right? You talked about this as well, Amy, with passes. We've all had those pupils who we suspect are perhaps not using their passes for quite what one might hope they're using them for. So I would love to start really with those of our panellists who are working in schools. So Beth, do you have any kind of reflections or experiences or thoughts on that? And if you want to give any more context to your school, please do as you come in. 
Yeah, of course. Thank you. So at my school we do have quite a few students who utilise a timeout pass, and that has been given by pastoral members of staff. So it isn't just something that anybody can dish out. The student has to have a conversation with pastoral staff. They have to have been able to justify the reason for the pass, and then on the back as well, there is a section for staff to sign to say the student has left the lesson, and also for that safe adult to sign to say that they have been received by the safe adult, and that they've had that time to make sure that they're not just using it to be wandering around or getting out of lessons. 
I mean, even still you do get students who will use it. I saw somebody put in the comments about it might end up being in the same lessons as well, and that's why it's useful to know your learners and to know who does really need that support and who it seems to be always at the start or the end of the lesson in the same subject is always having that need to go out. And I think those tend to be fairly effective systems at making sure they're using it if they need it, and they're going to who they're supposed to be going to. 
Brilliant. Thank you so much, Beth. And that point about knowing your learners is interesting, Jane, if we think about this particularly in a primary school context. Is that something that you feel is easier when you've got your pupils primarily with teachers for a longer period of time rather than moving between subjects? Be great to hear your thoughts, Jane. 
Yes, I think very much so in primary schools. You are spending a lot of time with the same group of children, and you do get to know the children really, really well. You also get to know families really well as well, and I think that is really important. That actually these discussions go on with families, particularly at primary level. We use the passes just as secondary schools do, and I think the importance is that actually they have someone to go to. 
We do tend to trust the children very much in primary school to be using those passes effectively and with good reason. And as has been said before, I think that children don't tend to in primary school want to escape the classroom without a very good reason. All the behaviours they're showing have a good reason behind them. So it is really important to give them that time and that space, which is what we do in our school. 
Brilliant. Thank you. And then let's come on to you, Jan. What are your thoughts on this? How do we get that balance right? 
I think, actually, it's been really well put by Beth and by Amy about communication and consistency. What you said there, Beth, was that everybody in the school knows about this. This isn't going to be something that's just suddenly sprung on it, and if we have a whole school approach, which you talked about a lot Amy. And so many things come back to this, don't they? If everybody in the school is aware of this, and that includes the non-teaching staff, and that's so crucial because it is highly likely, from my own experience teaching. 
Things would often-- that children that were traumatised or were disturbed, things would often fall apart at lunchtimes and break times, and that's so consistent. We hear that so often from teachers. That if you have staff at lunchtime who can help to cope with that, then that will be so valuable. And of course they need to be involved in all the different strategies that are being used by the schools. I think communication and consistency and having that properly implemented whole school approach and not just paying lip service to it. 
It's hard, but that can be started in a small way. It doesn't have to-- I think often people get a bit overwhelmed by the idea of a whole school approach. And just making a start-- looking at the different aspects how this can work and tackling things one at a time, but I think there's the sort of key things that it all comes back to. And knowing as you said, very much so-- I'm sure you did, Amy. Knowing the children. Know your learners is crucial. 
I remember going back, again, to my own teaching days. There were certain children that always wanted to go to the toilet. You get to know these things, and you get to know what the triggers are for that as well. And it informs the teaching and learning strategies, which as teachers everybody here will be experienced in I'm sure. 
Thank you so much, Jan. And Jonathan, in secondary, what do you think the role is around PSHE in this and perhaps the role of the form tutor in particular in their kind of pastoral role? Which is something that certainly is not always something that people feel as confident in as actually their subject teaching role, where perhaps the main focus of CPD falls. 
Absolutely. Firstly, thanks to Amy for a fabulous and comprehensive presentation, which I think really outlined some of the critical issues in the importance of a whole school approach. I mean, when thinking-- I guess I'd separate out the questions about PSHE and the curriculum piece and the form tutor role to ensure it's really important we make that distinction between pastoral support and the curriculum itself. But just to focus on the curriculum, I mean, I think Amy highlighted really clearly how we think about how volatile, traumatic memories are and how they can be triggered by apparently small things-- noise, smells. It's clear that there are some things from a whole school approach that we can do to plan to reduce likelihood of that or be more aware that someone may have been triggered. 
And then obviously, there will be times when this may happen anyway, and there's little-- we planned for it, but to take it into the curriculum, I think it's critical that we recognise the potential, particularly, for the PSA curriculum, which is obviously about children's everyday lives, about health and well-being. It's about sex and relationships. It's about things which may not be seen as sensitive like financial education, which of course, as Amy highlighted, with poverty broadly and also perhaps sudden poverty post pandemic may have caused some really difficult issues for young people. So seeing the whole breadth of the PSHE curriculum as an area where there is the potential both for triggering and retraumatization, and in that, we certainly can plan. 
And I think part of that is what Amy was talking about in terms of awareness of the situations young people may have experienced and the learners in your classroom. That's going to require really, obviously, information sharing and a critical relationship between your DSL or anyone else who's involved in a pastoral system and the PSHE teacher at the level of planning. So if you know you're going to be delivering a lesson in the autumn term that may cover issues which a young person may have experienced that those conversations are taking place so that conversations can take place with young people in advance. 
But then, of course, sometimes you may not be aware, and so ensuring that really basic safe practise principles throughout your whole PSHE. And a big thing for me would be about ensuring you're not using materials which have a strong likelihood of either retraumatizing young people or causing fear within the classroom even for young people who haven't experienced trauma. So we see that a lot in teaching around child sexual exploitation with the use of real life case examples or films, which can certainly have a huge triggering effect for young people. 
We've had those experiences, so avoiding that kind of teaching, but then of course, within the classroom, making sure that your-- setting ground rules, considering young people's needs across the way, but I think the positive side of it is that the things that will support young people who have experienced traumatic events, such as a sense of safety, PSHE education can not only teach young people things around personal safety but also create a school environment and support a whole school approach, which is about a sense of belonging and a sense of connection to the school. 
There's really good evidence, which I can share, of the really strong connection between young people who report good PSHE and a sense of belonging in school, and that's something that's going to help young people feel held in that. And then, of course, it's feeling that self-efficacy. Feeling that you can achieve your goals. And of course, PSHE is fundamentally about not just self-efficacy but about autonomy-- enabling young people not only to know that they can achieve their goals but set goals that are in line with the values that they have. So at a broader level, I think it can be really supportive. So that was PSHE. I think on the pastoral side, I can-- I'll hand over to someone else because I've just spoken for a long term. 
No, that's brilliant. A really excellent and detailed overview of the role there of PSHE. Fantastic. Thinking about that pastoral side-- Beth, I'll come to you as a secondary school teacher for your reflections on the kind of role there and how that can be challenging and perhaps how we might support staff in that area. 
Yes. As a former tutor, I think it's a really challenging role because you have a sense of responsibility for the group of students that you have and the fact that you want to make sure that they are doing well in their school experience, but then you only see them for a limited amount of time every day. And actually, you'll find that subject teachers for core subjects will see them much more throughout the week than you do, and that you may not be the member of staff who they build the closest relationship with and who in fact that they choose to confide in. 
And I found personally in some ways for me as a form tutor, covert communication with other members of staff can be better than the child doesn't know about. So quite often, members of staff know that I am invested in what's happening with my form, and they will copy me in to whether it's a CPalm or an email or something to let me know how that student has been doing. And I will sometimes phone home, and say, please don't let them know that I phoned home but xyz, and be supportive in the background that they might not necessarily be aware of in a way that's not intrusive to them. 
Because actually for some of them, I'm just that face that they see for 10, 20 minutes every morning, and they've got somebody who they've confided in, and I can bridge the gap between that member of staff and home because I've got a good parental relationship. And that child doesn't necessarily need to be aware that all members of staff are sharing everything that's going on, and I can more quietly keep an eye on them. 
So I think providing that pastoral support, it doesn't even necessarily need to be something that the student is always aware that is happening, as long as we are doing that behind the scenes, and we're having that constant communication. And I think that dialogue with home as well is particularly important. That parents are aware whether it's a sudden out-of-character outburst or a particularly bad day that how their child is getting on, and the fact that they know school is caring and noticing as well. 
I think that's really helpful, and it highlights absolutely the point that's already been made of the usefulness of using things like Sims or CPalms or other systems because we've seen very tragically in the press, haven't we? What can happen when, actually, sometimes the dots aren't joined up, and there are lots of small concerns that are not necessarily brought together, and the importance of that is absolutely vital. So I think, yeah, that way you talk about is this communication is absolutely crucial. And as you there, will be teachers who will see the pupils perhaps many more times a week than you might, but you have a really crucial role there of being aware of what's going on across things. 
So I think that's really helpful. Amy, I'm going to ask you a very specific question, which jumps back a little bit, which is the one about fidget toys. I feel like we've covered quite well from the others-- the sense that actually things like time out passes, leaving lessons. That there's a real sense of knowing your pupils, of trust, of actually making sure you're monitoring those things. But what about things like fidget toys, which as-- the question here was, how can we gauge a balance of using fidget toys as they can be really good? And then becoming a distraction for others or for the child concerned. 
Yeah, I think when they first came out-- I expect we all can remember. It was absolute carnage because it started off with a few, and then suddenly it turned into like these metal ones that were really complicated, and it just turned into a whole another issue in terms of dividing children in terms of could they afford the more expensive ones, and then it just became too distracting for lessons. So I do remember that there was a phase four that. 
I'd like to think that kind of initial buzz and excitement for them has now died down, but I guess it's about how if you have a whole school policy about it, again-- isn't it? If there's a total ban, which we had to do at our old school when they first came out because it was literally chaos. I think I've still got some in a drawer somewhere from when-- had to store them to the end of the day. That was obviously the extreme. I think now it's a case of is there a quiet area of the school that the child is able to use as a safe space to regulate, where there are a range of those toys available, or they might have a space to store their own toy that they can access if they've got worries about sharing things with other children. 
So possibly having that as a plan B of having that as a space for them to be used to regulate rather than them as a free for all. Or I've had students that have had them on their little pass as a suggested strategy, and they know that they should use it under the desk and to use it appropriately. Like again, it's about ages, isn't it? By secondary school, older secondary school children, generally, have an understanding of if someone's doing something, there's a reason for that and understand that they're doing it for a reason rather than to disrupt the lesson. 
So there's different ways to manage it. I haven't got a perfect answer, but definitely giving them choice about where they can use things like that and whether they can just use it under the desk in a way that isn't distracting other students or the teacher. There can be ways of doing it, but there isn't a magic answer, unfortunately, for that one. 
Sadly, very rarely magical answers do anything, but they're really helpful. Thank you. 
Another theme that has come up has been around staff buying and how we get people kind of drawing together around that. And Jane, I wondered if we might come to you there as a school leader for your reflections on how do we get staff buy into these kinds of approaches? How do we introduce these if they're not currently in place in our schools? And I'm thinking very broadly here about the principles that Amy outlined in terms of our approach to understanding and whole school approaches to supporting pupils with trauma. 
It's very much about the staff being really feeling part of policy and actually making some contribution to that. We had contributions from parents. We had contributions from staff-- all staff, including the cleaners the site manager. That is really important for them to have buy in. We all listen to each other's opinions, and just thinking about those fidget spinners and those types of things, we've come a long way from just providing children or the children bringing those things in themselves to providing a box in each classroom, and this has come from the staff. That this is what they wanted. They wanted to provide things for the children to be able to support them, so it's very much about getting their opinions, their ideas, and putting that into policy, so that they feel that their voices are heard. 
Brilliant. Thank you, and someone else reflected on something that certainly I was reflecting on as Amy was talking, which is that many of the things that we've talked about here are also things that are useful for all pupils. They're not things that actually are only helpful approaches for pupils who have experienced trauma. So for example, Amy, some of the things you talked about whether they may struggle in groups if there are not specific roles set, and that's something that we just more generally the group work can be challenging in terms of its effectiveness. But where groups are given specific guidance and there's more structure around roles and responsibilities, these things can really help. 
There was also a reference to the importance of clear inconsistent behaviour policies. And again, that's something that is really helpful for all pupils. We know that it's actually associated with schools where teachers are able to make more progress and become more effective teachers because they're not distracted by managing behaviour all of the time. And the opportunities for children to feel successful-- again, something that we know is so, so important in terms of all of our pupils feeling involved. 
And so there's definitely a point there, which Tracy has made in the questions about. Actually, these kinds of approaches are not just things that might appear to be quite time consuming to help relatively few pupils. These are things that are actually fundamental principles that are going to be really, really helpful for the vast majority, if not all of the pupils, that we work with, and these principles, again, around kind of psychological safety. The ideas around making sure that we're communicating things really clearly, of course, are going to be helping all of our pupils. 
I wanted to jump onto a slightly different theme now, which was coming out both in the chat and in some of the questions that came in. That was-- one of the questions was particularly thinking about some of the pupils who might be joining us as refugees or asylum seekers, for example, who will have experienced a very particular trauma that perhaps is beyond what we might as teachers have been used to be thinking about. And I might come to you first, Jan, to see if you've got any kind of reflections on how we might think particularly about supporting those pupils. 
Yeah, obviously, lots of additional challenges there because there may be challenges about language, culture, and integration of children. And speaking from primary education and PSHE in particular. One of the things that Jonathan mentioned was that we have a curriculum now, which is very much geared towards children becoming more emotionally literate. And so all children need to be involved, and this is very much a holistic and universal approach. 
So the new DFE statutory requirements-- not so new but relatively new in schools because COVID delayed some of the implementation of these. Really point to the need to help all children to feel included. And so there are many aspects of that curriculum. Just a couple of examples are things like the emphasis on relationships and caring friendships. And what we know from experience in schools that children who are coming into school perhaps with very little language other than their own mother tongue. Obviously, they've got that well. Can nevertheless be made to feel welcomed by other children. 
And again, it comes down to individuals. I think things that Amy and Beth said about you can't have one strategy that will fit all children, so you will have to have a range of strategies about getting the curriculum in place and making sure that you are implementing that effectively. So supporting staff as well-- that's a big part, and in fact, it's a big part of pastoral work that we talked about that Beth mentioned. It's not just for children, but staff need to be supported too and make sure that curriculum is working effectively and training for staff so specific and issues. 
But we do see examples of these working really, really well. I worked with a lot of inner city schools, where they are integrating children who come from those, or backgrounds who have particular traumas. And there are some resources. I don't know if anybody remembers when David Tricky did his presentation at the end of that particular event as the expert session. There was some discussion afterwards about resources, and some resources that were mentioned are they-- Beyond Words books. So I'll put that on the Padlet because there are some really great resources for children to just help open up discussions or just thinking about things that have happened to them and help to get that way of addressing them without necessarily having language. 
Brilliant. Thank you, and I know that there are a range of other resources that people have shared and suggested in the chat, which is brilliant. Please keep sharing those on the Padlet as well. I know also Dr. Tina Rae, who has been involved in some of the webinars, has done some fantastic work about supporting children, talking to children around conflict and things like that. And some of you may also be aware that the Chartered College of Teaching are working on some units around leading schools, particularly thinking about supporting refugee education, so lots of really fantastic resources coming out at the moment to support-- 
[interposing voices] 
The Beacon House resources that were also mentioned at the Ask the Expert session, which are really good and have a huge range of resources actually for all aspects of this trauma and particularly around refugees. There's a section of that in there as well. 
That's really helpful. Jonathan, did you have any thoughts particularly on supporting refugee students? 
Again, I mean, it speaks from a PSHE perspective, ensuring that teaching around inclusion, belonging, and all of the issues that refugee and migrant children will face is threaded through but is held by the rest of the schools policy. And I was thinking about what you were talking about in terms of universal. That many of the strategies we've talked about are going to be useful for the whole school but also how quickly these things can be undermined if it's not consistent across the whole school. I was thinking if in the case of a timeout pass if one teacher suggests out of turn that it's being used inappropriately to a child how quickly the rest of that system would fall over. 
And again, whatever is being taught in PSHE needs to be reflected in your behaviour policy and your relationships policy, so that you're not teaching things that are then undermining the rest of the school. So yes, and obviously as Jan said, lots of resources out there. I know Coram have a belonging toolkit, specifically looking at teaching around belonging, inclusion, and specifically around refugee and migrant children which we quality assured recently, so I can put a link to that in the chat as well. 
Brilliant. Thank you so much. I've got so many questions coming in. I'm actually finding it hard to pick which ones to ask because they're all so good, but luckily we've got a decent amount of time to go through them. An interesting question, which I think Amy you touched on a little bit in your presentation, which was around for some pupils their kind of responses to trauma triggers may appear in anger or even violence in the classroom or defiance. 
And again, this links to this question of understanding what might just be seen as misbehaviour and when is that actually a response to trauma. And I wondered if you wanted to just reflect a little bit on that and what we can do because there is absolutely, of course, an emphasis on making sure that all staff and all pupils are safe as well, so just any thoughts on that. 
Yeah. And I guess it's that whole issue about exclusions, isn't it? And how appropriate they are for all children and how they can be managed, and it's a really tricky one because if we're saying that we need to create a psychologically safe environment for children to be in, it also needs to be a practically safe environment for them to be in. And if that child has been triggered and violence and using that fight response has been the way for them to survive so far, it's really tricky to manage in a classroom, and that's why the systems have to be really clear in terms of behaviour. 
Obviously, if they've used violence and that is dangerous, and therefore an exclusion is needed, there then needs to be a really, really clear support plan for that child when they come back. Because I think that's a tricky thing, isn't it? If exclusions are used because the safety of the class teacher or that child has been-- safely to themselves even has been an issue, what do we do when they come back and have that reintegration meeting? 
And it's about working out. Well, what support has the school got to offer the child? What kind of things are the parents going to be responsible for at home to manage things? And what external support services are available? And that's why having a tiered approach for people mental health in schools is really important. There needs to be some provision map that all staff and parents and children have access to so that they know what schools can offer within the setting. So are there set group interventions that are offered for children that are struggling with trauma for a particular situation? Are there individual interventions that can be offered? What support can parents access outside of school, and what external agencies are working with the school already? 
So I think, yeah, in terms of what we do when a child comes back or tried to reintegrate after that whole using violence or displaying violence is really key because it's about us making that differentiation between it's not them that is bad. It is that behaviour that was needed at that time to survive, but that needs to be managed and there are other ways to manage feelings before, hopefully, you can get to that point. 
Because if they start to become more aware of the signs and triggers that could be an issue for them, hopefully, they'll be able to put into some of those emotional toolkit ideas before then it escalates to that violence stage, but it's about taking time and care with that child because actually, it's really scary for them being violent sometimes as well. Having that burst of hormones in your body that is telling you to do that is really, really scary, and it makes you different from other people, and that in itself can be a really tricky thing to sit with, I guess. So I hope that's basically answers the question. 
No, very much so. That's really helpful. Just to echo what Sarah has said in the chat-- some of you are talking about some brilliant things like well-being, wallets, and zones of regulation. Please do pop a little post on the Padlet to explain those ideas to us very briefly because we know from the previous webinars we've held how helpful people have used it to hear these very practical examples of how different schools are doing different things, so please do pop those on the Padlet as well. The calm kits sound fabulous, Hannah. If you could again pop that on the Padlet, that would be brilliant. 
I'm going to then move to a question from Ellie, which I think is a really excellent one, and Jane, I'm going to pounce on you for this one if that's OK. Which is, there's a question in my mind about families and caregivers. Trauma is so frequently generational, and we're working with lots of families who themselves have experienced trauma. Do we have any advice for how to work directly with caregivers who themselves may need support with trauma and often don't recognise this? 
This is such a difficult one, isn't it? But it's so crucial, and it's all about relationships I believe. You've got to build those relationships up with families, so that they feel safe and secure, just like their children in being able to talk about their experiences and the difficulties and struggles that they're having in their lives. It's really important that you've got those outside agencies that you can point them towards as well. 
I've had families in the past, where I've actually gone with them to different agencies or brought agencies in if they feel safe with us. We do have a very good pastoral lead, which I would recommend if you can afford it. All primary schools have a good pastoral lead, who-- sorry, that's my dog. I do apologise. --who spends a lot of time with parents and families supporting the children. Sorry, I'll put myself on mute for a little while and shut the dog up. 
Thank you. I mean, it basically is not a webinar for me if my dog doesn't bark, but we've managed so far to keep remarkably quiet on this side. Was there anyone else from the panel? If you'd just like to weigh. If anyone wanted to just add anything to that question of how we can support parents who may themselves have supported trauma or caregivers. It's fine if there isn't anyone else who wants to jump in but just wanted to give you a chance if there is. 
OK. I'm going to dive then to a question which has come up a couple of times, which is around staff mental health. We know Amy mentioned her presentation this secondary traumatic stress, which can occur. We see it also in the health care professions, where actually when your role is so responsible for supporting others who might be experiencing trauma. That can lead to its own impact on you. I'm going to come to you in a moment, Amy, but Beth, I was going to come to you first to just hear a little bit, perhaps, about how in your school staff mental health has been considered. 
Yeah. So I think my school does quite a bit to try and address mental health. We have a staff lead-- one of our assistant heads. One of her roles is staff well-being, and she does different things. So we have a company we buy into who could offer any free counselling, et cetera, if needed. All staff are aware of it. That information has been widely distributed. We also do well-being weeks once a half-term, where all before and after school meetings are cancelled, where we are shoot out of the building promptly about 4 o'clock. Encouraged not to do anything in our own time and also given free food for the week, which is very, very helpful. 
I think wider than that also it's just a culture of being able to say if you're not OK and having somebody to talk to and not feeling like if you've had a difficult day, or if you're feeling frustrated or that you personally haven't done a good job or you've had a poor interaction with a particular pupil is not being afraid to share those feelings. Not feeling like that makes you a failure, or you've done a bad job, or what will they think of me. But actually being-- even if it's just one person that you have that at the end of the day you can go to their room, and you can be like, just let it all out and be able to go home. 
But equally, having that person that will go, actually, I'm a bit concerned. You've been saying this a lot. What can we do to move forward on it? And having the confidence to raise that yourself if you are struggling. So I think sometimes we can worry about what other people will think of us and think, I don't want to be seen as I'm not coping or I'm not doing it if I-- everyone else can handle that class or that child, and is it just me? Whereas I think if we open up that dialogue, we find that it's not just us. That a lot of people are feeling the same way. That particular class is challenging for everyone, and that somebody else has got a strategy for that student that we found difficult. And once, we open up those chains of communication, I think it can be really quite beneficial. 
Yeah, absolutely. I mean so much, again, comes here back to this point about communication and actually that point about you as staff having someone to talk to really echoes what we've talked to about pupils needing someone to talk to. Actually, it's all about that real sense of trust, and openness, and communication, isn't it? Amy, I know you had some thoughts on this. 
Yeah. So obviously, a lot of the research that I did when I wrote my book was before the pandemic, and there was an urgency to address staff mental health and the support that schools were offering at that point. And then the pandemic happened, and the effects of that has been really stark in terms of teachers leaving the profession, not being able to recruit new teachers. So it's really significant, and I think before you're thinking about teaching teams about student mental health, there has to be that basis of staff mental health that is the foundation because you're asking staff to learn new things, to consider changes to their processes and ideas, and that's challenging. 
And I think we can't make any assumptions about how staff are feeling, and how they've coped with the pandemic, and what that's brought up for them. And so you need to have that system of really comprehensive staff support. Lots of things that Beth was saying in her school is fantastic because it's reducing that feeling of shame. As educators, we're supposed to have answers for everything and be able to solve lots of problems, but actually, the pandemic has created lots of new scenarios that we weren't expecting when we came into the role. 
And if we are having a whole school approach, it has to genuinely be that, and staff need to feel, actually, if I'm not OK, this is what I can do in school, but actually, these are the support services that I can access outside of school as well. And because then when you're talking to them about student mental health, it's not just an add-on. It's not just a tick box. This is our school culture around mental health, and actually, staff mental health is the foundation, and this is what we can do for students as a result of that. So I'd very much see it as a part of this whole school approach, which needs to be built on this foundation of taking care of staff because otherwise, you will lose them. They will leave the profession, and that's not good for the staff member necessarily or the children. So yeah, I think it's really important. 
Thank you. I'm conscious of time, and I'm probably not going to get through all the questions, but there's a couple more that I'd like to try and pick up on. Someone has asked-- said are there styles of activities that we can embed into our teaching that are beneficial for students who have suffered trauma? For example, Amy spoke about giving every child an opportunity to be successful or supported. How exactly would you include this for all children every day that can be applied across subjects? I don't know, Jane, whether you have any thoughts on that. 
Well, yeah. I think it's a really good point, actually. One of the things that the new DFE such requirements highlights is self-- there is a whole section on mental being, self-care techniques, and even things-- and this was highlighted again by David Tricky about getting children and young people to be able to just recognise feelings and emotions. That's a very, very fundamental thing and not something to be underestimated in its value. Because we know that if we can recognise feelings and emotions in ourselves and in others, then we will have more effective relationships and very, very simple things like the benefits of exercise. 
I notice that the DFE provisioning today a whole list of updates. One of which was promoting the Daily Mile. There are all these different strategies. So really about self-care techniques that are either applied holistically or that could be targeted for children. And one of the things that I did want to mention, and it's relevant to so many things because we've talked about the whole school approach in relation to so, so much-- I think that nearly everything that we've talked about this evening has come back to that really. And that's the document that the Public Health England produced about four or five years ago. Updated a couple of years ago, which has these eight principles. 
I'll pop it on the Padlet. I think most of you will probably be familiar with it, but if you're not, it's definitely worth looking at that and checking that each of these eight principles are being looked after. Not all at the same time necessarily, but it's something that you could go around. And at the centre of the eight principles is leadership and management, and so it's so vital that the leaders and managers within the school are putting mental health of all the staff and all the pupils and the parents at the centre, so that's absolutely crucial. So it's a really good document that sets out each of the different areas curriculum through to supporting parents, supporting staff, and so on. 
Brilliant. Thank you. Jonathan, I'm then going to come to you with a question, which someone has asked about how do we support children who might be voicing inappropriate or very personal comments or ideas or memories within a class context. And I think I'm jumping on you because I think that actually sometimes some of the activities we might do in PSHE might be particularly likely to evoke discussion that might be even disclosures of trauma that we were previously unaware of as a teacher. And just any thoughts that you have on that will be really helpful. 
Yeah. I mean, I think two things. That one of the things-- certainly for PSHE lessons, it's an interesting thing to think about. Outside of PSHE as well is obviously having very clear ground rules at the beginning of sessions, which emphasised that this isn't a place for personal disclosure sort of thing, whilst also very clearly signposting the sources of support because you are going to be covering topics that might be triggering in that way. I think the other thing is thinking about the way in which you're addressing subjects. 
So we'd always talk about the importance of distancing learning-- i.e. Not keeping that distance between the issue and the young people. So not saying, imagine if you were in this situation. Imagine if you had done this, which can actually be quite easy to do without noticing and always using case examples. Or talking about, imagine a young person about your age in this situation, which can help to reduce the likelihood of those sorts of things. But of course, it will happen. I mean, other ways having anonymous ask-it baskets for questions that young people might want to ask. 
It's just another way to channel those feelings as well to hopefully prevent that outburst. One thing I was going to share-- we've just produced some large interactive posters. This one's not interactive because it's laminated. If you laminate something, it's no longer interactive, but I'll put the link in there which just some of the basic principles of safe and effective practise in PSHE. 
Thank you. And I think the point there that you've made is absolutely right. That of course, it's PSHE, but it's way beyond that as well. I was an English teacher, and so many times there would be things that would come up in books or in poems that we were studying. For example, I still remember very vividly teaching a Seamus Heaney poem mid-term break to a class, which included a pupil who had very sadly lost their younger brother very recently. And those of you who know the poem will understand why that might be quite triggering for a pupil, but it was a set GCSE text. 
And understanding those and understanding how actually these kinds of things will come up in all sorts of conversations and all sorts of different subject areas that may lead to these things and being very conscious and aware of that. And I think the point you've made, Jonathan, about actually it is something that we do quite a lot. It's the kind of role playing-- thinking about things, and we might think that often those-- the things we're role playing are so far removed from children's own lives that there's not an issue there. But actually, we need to be really, really careful about that, so I think that's hugely helpful. 
And I do now want to bring us to a close really. We've had some fantastic sharing from everybody that's been involved here. Before everybody disappears, because we are just going to have maybe one more comment from all of our panel, I want to give everyone a chance just to fill in the evaluation. We know that if we send you an evaluation afterwards, you're all very busy people. You might not have time to do it. So my colleague is just going to pop a link in the chat to the evaluation. If you do, just have a couple of minutes to fill that out. It's really helpful, especially because this is part of a series. 
We've been evolving what we've done. We've already developed our approach. Previously, we had more in the way of presentation, and sometimes we're a bit short on time for discussion. We've brought in some more discussion today, some more teachers to share their experiences, which I hope has been really helpful, but we'd love your evaluation and feedback on that. I also wanted to highlight before we go to everyone for a kind of last reflection that this is just the start of a whole load of work that we're doing this area. 
There's a whole load of more webinars coming up, which you absolutely should join, but we're also really pleased through our work with ACAMH and also through a partnership with BUPA to be developing a series of bit-sized learning units for teachers, which cover each of the topic areas that we're covering in these webinars. We've released the first couple already, looking at sleep, screen time, and anxiety. But in about six weeks time, perhaps a little bit sooner, we'll be releasing one on the topic of trauma as well, which will include all of the resources and recordings from tonight but also a range of case studies from schools about approaches they've taken. 
And we've really heard in the chat and in the questions how much people want to hear how schools are approaching these things. So just to let you know that will be coming. You'll be shared-- that will all be shared with you via email, but to make sure you know that these things are going to be available for all of. You I'd like now then to just go back to each of our speakers. I haven't warned you that I was going to do this, but you're all very creative and been great about doing this. To just share any perhaps final reflections you have. Those could be tips. They could be things that have really resonated for you from what's been said. I'm going to come to you first, Jane, if that's OK. 
Of course. My dog's quiet, so that's good. [laughs] I think that the most important thing is relationships. It's perhaps easier in primary schools, in small schools to be able to develop those relationships, but I think it's absolutely crucial. And the other thing that I think is really important with all of this is that children need to be able to identify their feelings, and that really can be done through the whole curriculum. And I think that is probably the best way to do it through zones of regulation, and through other resources that perhaps people have mentioned tonight and put in the chat. So those would be the two things that I think are really, really important relationships-- and being able to identify those feelings in children. 
Lovely. Thank you. Amy, we'll go to you next, please. 
I just think it's important for people working with children and young adults to not underestimate the extent of shame and fear that children can be struggling with on a day-to-day basis because of trauma. And just to be mindful of the sorts of environments that they need to feel safe and giving them the choice and agency in the strategies that work for them, I would say. 
Thank you. Then Jan, let's go to you. Oh, thank you. I guess what I would say is that teaching is a very challenging role, particularly at the moment. There are lots and lots of challenges. And look after yourself. It's so important that-- it's the whole thing about putting your own oxygen mask on first. You're not therapists. You can work in a therapeutic way but, you aren't therapists. You are doing a great job and just if you don't look after yourself, then it's really hard to look after other people. 
And it's something that we find really hard. We actually-- from life education, we run parenting courses, and it's really hard to get parents to spend even just half an hour a week that they're doing something just for themselves. We don't prioritise our own needs sometimes, but by doing that, we can actually have more to give, so that's what I would just like to finish with. I agree with everything else that's been said. 
Yeah, it's been an incredibly rich conversation. Beth, to you now please. 
So I'd say my big takeaway is that in order those opportunities to feel successful for students and to build that positivity for students, where coming into the classroom might be more of a negative thing. And whether that's just small things like choosing which student hands out books or equipment, and being able to give that positive praise. For myself as an English specialist, I found having low stakes writing can be really positive for pupils because they can get really hung up sometimes on all, Miss is going to correct my spelling, or my punctuation, or see the negatives in my work. 
And I've done different emotional writing before. We've talked about particularly post-COVID with our experiences of lockdown, where I gave students a piece of paper and just said write everything you're feeling about this topic. No one's ever going to look at it. We're going to scrunch it up and throw it in the bin afterwards. And they really enjoyed having that experience. It was something they felt like, yes. I've been able to put my feelings out there. I've been able to talk about it, and nobody has scrutinised it. Nobody has told me that I was missing my capital letters or whatever, and it set them up a really positive start to the lesson. So just whatever small opportunities you can include for creativity and to make students feel successful as well can really go a long way. 
That's a fantastic example and a fantastic answer to one of the questions that we'd had, so thank you so much, Beth for that. And Jonathan, the final words comes to you. 
Thank you. Yeah. I mean, I've been thinking about the universality of this. And one of the things we often talk about in PSHE is when you're planning your lessons, plan for the child who may potentially be vulnerable and the most vulnerable in that class. So thinking about the child who may have experienced trauma because then you're creating a lesson, which will be safe and effective for everyone. And it strikes me that when we're thinking about the things that we can do in terms of a whole school approach, we start from the perspective of thinking about hopefully a relatively small number of young people. 
But I'm sure I'm not alone in feeling that at the moment, it feels that we are living through an interconnected series of crises. And we've talked a lot about the impact of the pandemic, but obviously, there are other things that will be front of mind for all children and young people. And of course, we haven't talked about concerns about climate. Ecological collapse as well. So my takeaway is that if we do these things right for the children who we know have these direct experiences, and we orient our schools in that way, then we'll be creating the kinds of schools that we need for the future. 
And that this isn't simply a bolt on of let's make sure our schools are safe for the children who need it most. Let's make sure our schools are psychologically supportive, and as we were saying, for all children and young people. Because we don't know you know-- vulnerability is something that can affect any of us at any time. Trauma can-- to any child, but also as a general point, we know that generalised anxieties are particularly heightened at the moment. So for me, this was a wonderful session in terms of not just what we can be doing on this particular topic but how we could be orienting our schools for the future. 
Thank you so much. I think that puts it incredibly well and a fantastic way to round off the session. A huge thank you to all of you, especially as I've just realised I can't read a timetable correctly, and I was supposed to finish a few minutes ago. So those of you who've made it to this point, and especially to our speakers who've given me an extra nine minutes of your time, thank you so much for being part of today and for being part of our sessions. Thank you to all of the attendees for sharing so many of your thoughts and experiences as well, and I know that they'll be hugely valuable to everyone. Thank you again, and have a lovely evening. 
