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Why inclusive? What are we seeing?

» Children who are more engaged in lessons - participating in speaking and
listening - they now have something to say!

» Restructuring of 1-1 interventions as the majority of SEN children can access
Opening Worlds lessons - so we don’t take them out!

» Teachers can run Opening Worlds lessons with minimal TA support - due to the
structure, sequence and accessibility

» A Year 3 girl, currently in statutory assessment for an EHCP - went home and
wrote her own Hindu story after an RE lesson. A year ago, she was mostly
non-verbal.

» A Year 5 high functioning autistic boy, newly arrived from India and new to the
school environment

» Disadvantaged pupils who ‘know they know stuff’ - as do their parents who
come to watch lessons!
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Prototypes(Rosch)
Our brains galown a level of generalitty all thespecificexamples and details which enliven that

concept in our longerm memories

@
schema of a child who grasps the schema of a child who struggles to
meaning of a phrase quickly grasp meaning of the same phrase

Schema theoryfAnderson)
Anderson built on the earlier work qarototypes by Rosch in the mid 1970s.



seing offered in ignorance
Abeing offered to a great power
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Schemata therefore affecdiptake
& absorptionof new content.
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WHY have some children gone through schooling
and yet not acquired the necessary schemata the
others do acquire?

Was the component content:

Anot identified and specified?

Anot organised coherently so that one thing supported anoth
Anot given necessary emphasis and thoroughness?

Anot taught using effective approaches?

Anot practised till deeply embedded and readily recalled?

Anot systematically recgllechd used, r e withimor ce
subsequent, related content?



Two mistakes

Insufficiently insufficiently
systematic subjeesensitive



1. Perfect time for the pertect city

At two o’clock, on 30 July, in the year 762 CE, a great Muslim ruler
called al-Mansur (al-man-soor) was standing near the river Tigris
holding a large brick. His advisers, his many servants and his clever
architects all stood near him. An expectant hush fell over the crowd.
All along the banks of the Tigris, thousands of workmen looked on.
Everyone watched. Everyone waited. Then, carefully, al-Mansur laid

the brick in its special place. The building of the new city had begun.

Al-Mansur had dreamed about building this city. It would be his new
capital of the Muslim world — the city of Baghdad. It was such a

special moment that al-Mansur had special coins made to mark the

occasion. Here 1s a real coin from
the reign of al-Mansur. The

Muslim Arabs called these coins

dirhams (deer-ams).

The ancient city of Baghdad no longer exists, but using descriptions
of the city written at the time, historians have been able to work out

that it was built on a plan like the one on the next page.
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Al-Mansurhad askedhis architectdo
designaroundcity. He wantedhiscity
to be a perfectcircle The architects
made four big gatesinto the circular

city. Canyoufind them?

Until now, Baghdadhad been just a
tiny village People had settledthere

whenthe Persiansvereruling BAGHDAD

But nowthe Muslim Arabshad conqueredheseands Al-Mansurwastheir caliph Al-
Mansurwasdeterminedo bethegreatestaliphever A greatcaliphneededa greafcity
with fine palacesand beautifulmosques He neededa city that would be famous

throughouthelandsthatthe Arabshadconquered

Al-Mansurcouldthereforetakeno chances He neededto know his city would be the
best Arab peoplesoften studiedthe stars Like the Persianpeoplesthat they had
congueredthe Arabsbelievedthe starscould guidethem SoalMansurconsultechis

royalastrologers
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: The astrologerstudledthe starsto work out the besttlméto wad
_the Clty It wastheastro{ogerwhotold aI-MansurthatJuIy30 762, .

“attwoo 6 ¢ Iwasexhctl)therlghttlmeto beglnto build:

But aFMansurwasstill worried What if the architectdhad got the
planwrongNVhat wouldthe cityreallylook like? How couldhe be
sure that it would be wonderful? So Al-Mansur ordered his

architect¢o do one more thingbeforebuildingcould start He told

themto markout the entirecity,on theground,withatrail of cotton
seeds Oil wasthenpouredon the seedsThe seedseresetalight
Suddenlythe vastplan of the city wasmarkedout in agreatfcircle of
fire. Al-Mansurcould now seewhathis city would look like, in a

giantplanmadeof flamesWhat a sightit musthavebeen!

At lastaHMansurwashappy One observerecordedhim sayingd B
God, | will live in this city all my life. It will be my descenda

home It will be therichestcityin thew o r AldMangurwasfinally

readyto laythatfirstbrick
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Al-Mansurhad askedhis
Wo design a
round city. ) He wanted
his City to be a perfect
circle  The architects
made four big gatesinto
the circularcity. Canyou

find them?

BAGHDAD

Until now, Baghdachad beenjusta tiny village Peoplehad settledthere
whenthmereruling But nowthe Muslim Arabsham

thesdands—At=viansurwastheir caliph Al-Mansurwasdeterminedo be
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and beautifulmosq/@-lgn\cee‘lech citythatwouldbe famousthroughout

the IandsthMconquered

Al-Mansurcouldthereforetakeno chances He neededto know his city
wouldbethe best Arab peoplesoftenstudiedthe stars Like the Persian
peopleshattheyhadconqueredihe Arabsbelievedhe starscould guide
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Cordoba C|ty of Ilght (Y4 Summer 2 histoy)core vocab

Chapter 1
warring g
disputes
caliphs
warfare
Samarkan
Sind .
territory .

A

advance  —

Chapter 2
factors
liberators
tolerant
booty
inheritance
taking them
captive

Cordoba

X

unfurle
banners

Abd alRahman
massacre

unwinding
turban
emir
stranger

homeland
exile

urgent
stonemasons
glance
sturdy
delicate

Chapter 4

aisles

jade

musician

lute

Peoples of the Book
provoked

clamped down
locust

minaret

Chapter 5
splendour
ancestors
sought out
mihrab
adapted
production
extension

Chapter 6
deadly
momentum
expelled
triumph
cathedral
enraged
town council
unique



Y4 geography Summer 2: Deselg

Far away from the Equator is the North Pole. The climate

North Pole is very cold and very dry. It hardly ever rains. V % -
this a polar climate. The North Pole is in the Arctic. At the 2#3
Pole there are polar bears. K _Y

North Pole

This is o photogroph of some penguins in Antorctica.
Antorctico has o polar cimate.

Antarctica

South Pole

At the other end of the pouth Pole. The South

in the continent of Antarctica. R Antarctica is

polar climate. In Antarctica you will fin

Penguins and polar bears are never found in a tropical ¢

The Rhiné"
and the
Mediterranean

processes
and landforms

Y
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Two mistakes

Insufficiently insufficiently
systematic subjeesensitive
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In hlstory, for pup|ls to conjure meanlng from abstract expressions, teachers haye

semantic graV|ty

KarlMaton building on Basil Bernstein

L

| paint pictures of social worldsind tellspecific stories They have to illustrate past -r’\
beliefs, ideas and customs with thdeama of human agencin particular settings e




1. Spring 1819 — Abel’s journey

Early on a spring morning, in 1819, with four children in tow, Betty Heywood
strode through the pretty village of Prestwich for the last time. Past the weavers’
cottages, with their clattering looms, past the Sunday School where each child
had learned to read, along the tracks where many an errand had seen the
children hurtle to and fro, Betty chivvied them on. Since Anglo-Saxon times, the
village had changed at an incremental pace. Now it seemed as though change

had ripped through the village like a thief, stealing people, sights and sounds.

Betty had packed all that her young family could carry. The four-mile walk to the
town of Manchester would be on foot. Betty was unsure where they would find
somewhere to live, but rumour had it that they might find lodgings in a place
called Angel Meadow. In Manchester, Betty and her children hoped to find work.
And each child would have to work, including nine-year-old Abel. For Betty had

laid her husband to rest, and without his income, they had no money to live.

Each child helped carry the family’s few belongings — pots, pans and cups; some

.. bread from the larder; meagre clothes. Little

Abel clutched one treasured possession,
B his Bible — a gift from the Sunday School

m that he would not see again.

Many people left the rural
areas for the more plentiful
and better paid work of the

factories.

Children were expected to
work at this time, both in
rural and urban settings.




Semantic gravity helps to explain w
diversity and schema theory

are friends.



struggles to throw
off other Muslim
rulers

choosing a site for

a new capital city, Muslim
as the empire Caliph in
o Baghdad Portrait of

Henry Vil

patron of culture controlling the

(leaming, the arts, nobles
fine buildings)
udor monarch Parliament
makes laws
councillors
vernment advising the king
Trusted advisers - Scribes who wrote down
- tori bout ruli .
vizier fsa?n”iﬁ;a oHt THing Collecting taxes
Pharaoh :
defended governor of a province
Aruler as a god Egyptian lands '
against enemies Of ancient Rome
Building forts _
The Rosetta stone: and roads keeping
A law saying SEEUEEUDEOUZ w
Pharaoh must be away from the

worshipped borders



To learn about more abo
t he obaods
Akande asked modern
artisansworking in
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Where yoplacgocabulary in your
curriculum, both for introduction and |

needs to be subjectensitive.

1. Are you arriving at a generalisation by means of
detail?
2. Are you using horizontal content connections

effectively?

3. Are you using the chronological connections?
4.\Where these criteria compete, are you using the
content to make subject sensitive judgements?



o%peningworlds
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= The Indus Valley

monument

pyramid ziggurat




a pyramid

WEREEIGECRESRNE N ancient

that archaeologists
have found
no monuments at all
In the Indus Valley!

L et 0s | earn a new word.ﬁfég
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Where yoplacgocabulary in your
curriculum, both for introduction and |

needs to be subjectensitive.

1. Are you arriving at a generalisation by means of

detail?
2. Are you using horizontal content connections

effectively?



Arjuna
' froze.
L P Suddenly,
C 2 | he wa
N do this! sure.
. Krishna and
y%‘dtm:t”go Arjuna now

AR 2 your duty began a long
U G R, conversation.

Letds listen to a story. [E[f]



Krishna revealed himself as Vishnu! fs==
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Matsyawas blue
because

é hewagreally
Vishnu!

Let s remember, Iook@a@@l




First 3 units of Year 3

A Hindu story:

Rama and Sita

More )

Hindu
Stories

1. An ancient story

2. Four sons for the king of Ayodhya y J

3. Rama and Sita leave the kingdom

4. Rama, Sita and the demon Ravana J |

5. Rama and Sita return

' Inderstanding the story of R .121 1. Manu and Matsya the fish

2. The Vedas in danger!

A Hindu story:
Rama and Sita

4. A changing religion

5. Arjuna faces the battlefield

3. Vishnu and his symbols

6. Arjuna and Krishna have a conversatio

1. Worshipping together — a family puja
2. Enjoying Ganesha
3. The story of Ganesha

1\ 4. Shiva: endings and beginnings

5. Parvati: celebrating Teej together

6. Worshipping together — at the mandir

Page 3

Page ¢

Page 1

Page 1]

Page 2

Page 2



Talk to How many
your I\ objects can
partner aq 376D you find
look closelyg 3 <= [which

at the | mighbe
picture. symbols?

Let ds |l ook, talk and @\h@@



Vishnu is always shown with
four symbol s.

a round object, like a
wheelcallechchakra

aconclshell

a powerful, hea

weapoweallecamace

aflowercalleclotus

Let 0s | ook, and




Hindu
aditions

More) i g
Hindu

A Hindu story: |

Rama and Sita

1. An ancient story

2. Four sons for the king of Ayodhya
3. Rama and Sita leave the kingdom
4, Rama, Sita and the demon Ravana I J ( _ ‘ ‘ ( } |

5. Rama and Sita return
1. Manu and Matsya the fish H

‘Inderstanding the story of R« (and Sita

9. The Vedas in danger! g 1. Worshipping together — a family puja Page 3
A Hindu story: 3. Vishnu and his symbols E 2. Enjoying Ganesha Page 8
Rama and Sita
4. A changing religion 3. The story of Ganesha Page 12

5. Arjuna faces the battlefield
" )4. Shiva: endings and beginnings Page 17
6. Arjuna and Krishna have a co
5. Parvati: celebrating Teej together Page 22

6. Worshipping together — at the mandir Page 28




Where yoplacgocabulary in your
curriculum, both for introduction and |

needs to be subjectensitive.

1. Are you arriving at a generalisation by means of
detail?
2. Are you using horizontal content connections

effectively?

3. Are you using the chronological connections?
4.\Where these criteria compete, are you using the
content to make subject sensitive judgements?



3. Are you using the
chronological connections?
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Where yoplacgocabulary in your
curriculum, both for introduction and |

needs to be subjectensitive.

1. Are you arriving at a generalisation by means of
detail?
2. Are you using horizontal content connections

effectively?

3. Are you using the chronological connections?
4.\Where these criteria compete, are you using the
content to make subject sensitive judgements?



Where yoplacgocabulary in your
curriculum, both for introduction and re

needs to be subjeckensitive.

The humanities are multiple
Interlocking narratives on
various scales.



Tell your partner:
How are this baptismal ft

and this mgonnected

Let 0s remember,



