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The council chamber heaved with men.  The chairman of the Highways 

and Paving Committee gestured for silence. Abel scoured the room for 

allies.  ôGentlemen, your votes please!õ  This was the moment when Abel 

would know if friends were true.  If  Peter Street did not have a new 

steamroller, there was no hope. Why could the other committees not 

accept that this great age of democracy was also an age of experiment? 

That this was an age of innovation?!

Abelõs mind meandered to all that he had learned in the Mechanics 

Institute about ancient Greece. Did the leading citizens of Athens have 

such trouble, he wondered wryly, when they proposed new laws?  His 

mind wandered again, this time to the Midland Railway

Companyõs request for a level crossing.  Sometimes, it

seemed as though all Abelõs life was spent was dealing

with the places where roads and railways met. 
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schema of a child who grasps the 
meaning of a phrase quickly

schema of a child who struggles to 
grasp meaning of the same phrase

Prototypes (Rosch)
Our brains go down a level of generality to all the specific examples and details which enliven that 
concept in our long-term memories

Schema theory (Anderson)
Anderson built on the earlier work on prototypes by Rosch in the mid 1970s. 



Åreligion
Åritual

Åaltar

Åblood

Åanimal sacrifice

Åoffering
Åburnt offering

Åoffering up

Åpagan

ÅChristian
ÅJesus Christ

Åselflessness
Ågiving up something valuable

Åoffering freely

Åoffering willingly

Ågiving to get something in return

Åsacred
Åsacrificial

Åsacrificial lamb

Åbeing offered by someone else

Åbeing offered in ignorance
Åbeing offered to a great power

What is in my schema for the word 
ΨǎŀŎǊƛŦƛŎŜΩΚ
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Schemata therefore affect uptake 
& absorption of new content.

²ƘŀǘΩǎ ƛǘ ƭƛƪŜ ǘƻ ǘǊȅ ǘƻ ǊŜŀŘ ǿƛǘƘƻǳǘ ǘƘŜǎŜ 
schemata?

ά¢ƘŜ ƭƛƳƛǘǎ ƻŦ ǎƘƻǊǘ-ǘŜǊƳ ƳŜƳƻǊȅ Řƻ ƴƻǘ ŀƭƭƻǿ ǘƘŜ ƛƴǘŜƎǊŀǘƛƻƴ ƻŦ ΨunchunkedΩ 
material, and so crucial parts of meaning are lost to memory while other parts 
ŀǊŜ ōŜƛƴƎ ǇŀƛƴǎǘŀƪƛƴƎƭȅ ǿƻǊƪŜŘ ƻǳǘΧΦ Lƴ ǘƘƛǎ ǇǊƻŎŜǎǎΣ ǎǇŜŜŘ ƻŦ ŎƻƳǇǊŜƘŜƴǎƛƻƴ ƛǎ 
equivalent to quality of comprehension, because without the speed and the 
shorthand provided by well-ƻǊƎŀƴƛǎŜŘ ǎŎƘŜƳŀǘŀ ƻǳǊ ŎƛǊŎǳƛǘǎ ƎŜǘ ƻǾŜǊƭƻŀŘŜŘέΦ

E.D. Hirsch Jr (1988), Cultural Literacy, p.57



WHY have some children gone through schooling 
and yet not acquired the necessary schemata that 
others do acquire?

Was the component content: 

Ánot identified and specified?

Ánot organised coherently so that one thing supported another?

Ánot given necessary emphasis and thoroughness?

Ánot taught using effective approaches?

Ánot practised till deeply embedded and readily recalled?

Ánot systematically recalled (and used, reinforced, extendedé) within 
subsequent, related content?



Two mistakes

insufficiently 
systematic

insufficiently 
subject-sensitive





But now the Muslim Arabs had conquered these lands.  Al-Mansur was their caliph. Al-

Mansur was determined to be the greatest caliph ever. A great caliph needed a great city 

with fine palaces and beautiful mosques. He needed a city that would be famous 

throughout the lands that the Arabs had conquered. 

Al-Mansur could therefore take no chances.  He needed to know his city would be the 

best.  Arab peoples often studied the stars.  Like the Persian peoples that they had 

conquered, the Arabs believed the stars could guide them.  So al-Mansur consulted his 

royal astrologers. 

Al-Mansur had asked his architects to 

design a round city.  He wanted his city 

to be a perfect circle. The architects 

made four big gates into the circular 

city. Can you find them?

Until now, Baghdad had been just a 

tiny village. People had settled there 

when the Persians were ruling.



5

The astrologers studied the stars to work out the best time to build 

the city.  It was the astrologers who told al-Mansur that July 30, 762, 

at two oõclock, was exactly the right time to begin to build.

But al-Mansur was still worried. What if the architects had got the 

plan wrong? What would the city really look like?  How could he be 

sure that it would be wonderful?  So Al-Mansur ordered his 

architects to do one more thing before building could start. He told 

them to mark out the entire city, on the ground, with a trail of cotton 

seeds.  Oil was then poured on the seeds. The seeds were set alight.  

Suddenly the vast plan of the city was marked out in a great circle of 

fire.   Al-Mansur could now see what his city would look like, in a 

giant plan made of flames. What a sight it must have been!

At last al-Mansur was happy. One observer recorded him saying, ôBy 

God, I will live in this city all my life. It will be my descendantsõ 

home. It will be the richest city in the world!õ Al-Mansur was finally 

ready to lay that first brick. 





Until now, Baghdad had been just a tiny village. People had settled there 

when the Persians were ruling. But now the Muslim Arabs had conquered 

these lands.  Al-Mansur was their caliph. Al-Mansur was determined to be 

the greatest caliph ever. A great caliph needed a great city with fine palaces 

and beautiful mosques. He needed a city that would be famous throughout 

the lands that the Arabs had conquered. 

Al-Mansur could therefore take no chances.  He needed to know his city 

would be the best.  Arab peoples often studied the stars.  Like the Persian 

peoples that they had conquered, the Arabs believed the stars could guide 

them.  So al-Mansur consulted his royal astrologers. 

Al-Mansur had asked his 

architects to design a 

round city.  He wanted 

his city to be a perfect 

circle. The architects 

made four big gates into 

the circular city. Can you 

find them?



Year 3

Year 4

Year 5

local 

history



Cordoba: city of light (Y4 Summer 2 history) ð  core vocab

Chapter 1

warring

disputes

caliphs

warfare

Samarkand

Sind

territory

advance

Chapter 2

factors

liberators

tolerant

booty

inheritance

taking them    

         captive

dynasty

Damascus

criticise

rally round

Abbasids

unfurled

banners

Abd al-Rahman

massacre

biblical

fugitive

Chapter 3

Cordoba

unwinding

turban

emir

stranger

homeland

exile

urgent

stonemasons

glance

sturdy

delicate

Chapter 4

aisles

jade

musician

lute

Peoples of the Book

provoked

clamped down

locust

minaret

Chapter 5

splendour

ancestors

sought out

mihrab

adapted

production

extension

Chapter 6

deadly

momentum

expelled

triumph

cathedral

enraged

town council

unique



Y4 geography Summer 2: Deserts

Climate           weather

Climate, temperature.   

poles

water 

cycle

Y3 Summer 2Y3 Autumn 1

Y3

Y4



Two mistakes

insufficiently 
systematic

insufficiently 
subject-sensitive



semantic gravity
Karl Maton building on Basil Bernstein

generalisations

particulars

merchants

In history, for pupils to conjure meaning from abstract expressions, teachers have to 
paint pictures of social worlds and tell specific stories. They have to illustrate past 
beliefs, ideas and customs with the drama of human agency in particular settings.



Many people left the rural 
areas for the more plentiful 
and better paid work of the 

factories.

Children were expected to 
work at this time, both in 
rural and urban settings. 



Semantic gravity helps to explain why 

diversity and schema theory 
are friends.



government

Tudor monarch

Portrait of 
Henry VIII controlling  the 

nobles

councillors 
advising the king

governor of a province 
of ancient Rome

Building forts 
and roads keeping 

ȿÉÈÙÉÈÙÐÈÕÚɀɯ
away from the 

borders

Collecting taxes

Pharaoh
defended 

Egyptian lands 
against enemies

Trusted advisers - 
vizier

A ruler as a god

Scribes who wrote down 
stories about ruling 
families

The Rosetta stone:
A law saying 
Pharaoh must be 
worshipped

Parliament 
makes laws

Muslim 
caliph in 
Baghdad

struggles to throw 
off other Muslim 

rulers

choosing a site for 
a new capital city, 

as the empire 
grows

patron of culture 
(learning, the arts, 

fine buildings)

concern for true 
religion in his 

subjects



Letõs remember a word from an earlier booklet.

To learn about more about 

the obaõs regalia, Dr 

Akande asked modern 

aéé.    working in 

Nigeria to reconstruct it.

òThis made us appreciate the costumes even more and 

certainly helped us to realise how grand and influential 

the   aéé.     in the obaõs court would have been.ó                                                                                                

artisans

artisans



1. Are you arriving at a generalisation by means of prior 
detail?
2. Are you using horizontal content connections 
effectively?
3. Are you using the chronological connections?
4. Where these criteria compete, are you using the 
content to make subject sensitive judgements? 

Where you place vocabulary in your 
curriculum, both for introduction and recall, 

needs to be subject-sensitive.  



Year 3

pyramid ziggurat monument



Letõs learn a new word.   

Monuments are large 

buildings or large statues.

What monuments did 

the Ancient Egyptians and 

Ancient Sumerians build?

a ziggurat in 

ancient 

Sumer

a pyramid 

in ancient 

Egypt

We learned last time 
that archaeologists 

have found 

no monuments at all 
in the Indus Valley! 



Letõs check we remember.  Letõs talk.

With no great 
ƳƻƴǳƳŜƴǘǎ Χ

ΧǿƘŀǘ puzzles do 
we have about the 

Indus Valley?
Χ ŀƴŘ no writing 

that ǿŜ Ŏŀƴ ǊŜŀŘΧ

?
? ?

?

?

?



1. Are you arriving at a generalisation by means of prior 
detail?
2. Are you using horizontal content connections 
effectively?

Where you place vocabulary in your 
curriculum, both for introduction and recall, 

needs to be subject-sensitive.  



Letõs listen to a story.

Arjuna 

froze.  

Suddenly, 

he wasnõt 

sure. 

I canõt 

do this!

But Arjuna 

you must do 

your duty!

Krishna and 

Arjuna now 

began a long 

conversation.



Letõs remember a word we know.

Krishna revealed himself as Vishnu!

Krishna was an 

e_ _ _ _ _ _ _ _ _       of 

Vishnu.

embodiment



Letõs remember, look and listen.

Matsya was blue 

because é

é he was really 
Vishnu!



First 3 units of  Year 3 RE



Letõs look, talk and think.

Talk to 

your 

partner and 

look closely 

at the 

picture.

How many 

objects can 

you find 

which 

might be 

symbols?



Letõs look, and learn something new. 

a round object, like a 

wheel, called a chakra

a conch shell 

a flower called a lotus

a powerful, heavy 

weapon called a mace

Vishnu is always shown with 

four symbols. Letõs find them.



First 3 units of  Year 3 Religion



1. Are you arriving at a generalisation by means of prior 
detail?
2. Are you using horizontal content connections 
effectively?
3. Are you using the chronological connections?
4. Where these criteria compete, are you using the 
content to make subject sensitive judgements? 

Where you place vocabulary in your 
curriculum, both for introduction and recall, 

needs to be subject-sensitive.  



3. Are you using the 

chronological connections?

Hinduism ð Year 3 Islam ð Years 4 and 5

Sikhism ð Year 6



1. Are you arriving at a generalisation by means of prior 
detail?
2. Are you using horizontal content connections 
effectively?
3. Are you using the chronological connections?
4. Where these criteria compete, are you using the 
content to make subject sensitive judgements? 

Where you place vocabulary in your 
curriculum, both for introduction and recall, 

needs to be subject-sensitive.  



Where you place vocabulary in your 
curriculum, both for introduction and recall, 

needs to be subject-sensitive.  

The humanities are multiple 

interlocking narratives on 

various scales.



Letõs remember, talk and read.

Tell your partner:
How are this baptismal font, 

and this map connected? 

baptised

defeated


