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My approach to 
evidence informed 
practice …

Evidence-informed practice in EYE 
supports knowledgeable, reflective 
and ethical professional decision-
making to support pedagogy.
Commitment to quality improvement.
Decisions are informed by the best 
available research evidence to support 
children’s learning and development. 
Then, need to consider data, 
professional expertise, stakeholder 
lived experiences, ethical principles 
and the local context.

Challenge – barriers, opportunities, 
complex organisations, ethics of 
children and families, breadth. 



For very young children, literacy is not just about learning to read and 
write or focused on those who struggle with reading and writing in our 

race to read, catch-up culture in England. 

Our early literacy experiences shape all our interactions and as such, 
impact on the moral, cultural, and social structure of families, 

communities, and everyday lives of very young children.

Considering ‘funds of knowledge’ (Hedges et al. 2010; Chesworth 2016) 

Context for Early Reading Research 



An original perspective from 
a 5-year research project, based on what graduate 

practitioners/teachers/leaders working with under-fives do in their settings in 
England to support early reading development?



RQ: ‘How do you support under-fives with early reading?

147 survey responses
6 focus group workshops (67 participants)

8 interviews 
9 reflective zines (5 years of data!)

(a reflective zine is an empty booklet for practitioners/teachers to write in daily, 
weekly or pertinent reflections in response to the research question)

341 ECEC practitioner/teacher voices



Messy data …



Early reading (ER) is rooted within communication, 
speech and language experiences – too complex to 

separate for under-threes. 
All these experiences require mutual 

communication - intrapersonal skills (self-
awareness, attitudes, thoughts, self-confidence) 

and interpersonal (the skills we use every day 
when we communicate and interact with other 

people, both individually and in groups) to assign 
and convey the ‘intended’ meaning. 

This is the same as rhyme, rhythm, steady beat, 
patterns, sounds, music, poems, print, labels 

images, photographs, digital images, sound games, 
listening games – mutual intrapersonal and 

interpersonal skills at work, making meaning within 
play and developing early literacy. 

In order to support literacy and ER, we need to 
ensure we all have shared understanding of what 

this is. 

Presenter Notes
Presentation Notes
What are the steps of communication – interaction is pivotal at each point!



Complex findings … 

Early reading is ‘reading’ that is connective and meaningful for under-
threes – not a discrete set of skills to be learned or taught. 

Early reading is everything that we do that offers meaning to children 
in their cultural lives from birth – talking, singing, rhyming, rapping, 

listening, making music, rhythm and steady beat, enjoying stories and 
delighting in the patterns of language and play.

(these are just a few examples) 

Too complex to separate from communication, 
talk, language, literacy and play – yet we do!

Boardman (2024) 



Presenter Notes
Presentation Notes
Make nursery rhyme prop baskets, music making areas using natural/unusual materials, shadow puppets etc. 



Thank you for listening!
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